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Abstract

The aim of this study was to identify and examine attitudes of students of typ-
ical development towards their peers with disabilitics. The research sample was
formed by 104 students of both sexes (43,7% male, and 56,3 female), and they
attended the sixth and the seventh grade of primary school. The survey was con-
ducted in three primary schools in Belgrade, during May 2014. The results show
that students with disabilities need to provide additional assistance in education.
More than half of the students of typical development (53,8%) agrece that students
with disabilities should be paid more attention than students who do not have
a disability. For a large number of claims, the respondents do not have a clearly
defined stance. Knowledge of students’ attitudes toward peers with disabilities,
can be used to create a variety of programs in order to establish positive attitudes.
Key words: inclusion, attitudes, students with disabilities

Introduction

Attitudes occupy an important place in our everyday life. Behavior is motivated by
the attitude and they directly influence our actions and behavior. To become a society
that accepts the inclusion model, ie a society where everyone has equal rights and
opportunities regardless of individual differences is essential the changing attitudes
towards people with disabilities. There are two kinds of attitudes, personal attitudes
and social attitudes. Personal attitudes are determined by the characteristics of the
individual. These are the most common attitudes to a parent, a friend or to an ob-
ject. Social attitudes related to the wider community. That may be a attitudes to race,
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nationality, particular social groups such as minority groups in society or groups that
have unequal material status in relation to our or groups of persons with disabilities
or developmental disorders (Rot, 1990).

Students of typical development who attend the class in which it will be included
students with disabilities, represent a very important category that determines the
success of inclusion. From their attitude depends on the extent to which students
with disabilities will be accepted into the class. They are largely responsible for the
success of inclusion. There may be acceptance, rejection or ignoring, but also up to
range of negative behaviors that are directed towards children with disabilities. How
will the other students react to the inclusion of children with disabilities depends on
family education, but also on the extent to which preparations are done and training
for this type of interaction and to what extent the environment is structured (Innes
& Diamond, 1999).

A large number of explanations of success of inclusive education lies in the way
of participation of students with disabilities in social middle class. One of the cen-
tral ideas of inclusive education is to be achieved through the application of benefits
for the children of the typical population and for children with disabilities (Flem &
Keller, 2000).

According to the study, most of students with disabilities function well in regular
schools, but some of them have difficulties to be accepted and to make friendships
(Bramston, Bruggerman, & Pretty, 2002; Smoot, 2004).

Aim
The aim of this study was to identify and examine attitudes of students of typical de-
velopment towards their peers with disabilities.

Sample

The research sample was formed by 104 students of both sexes (43,7% were male,
and 56,3 were female). At the time of researching, students attended the sixth and the
seventh grade of primary school.

The place and time of the survey
The survey was conducted in three primary schools in Belgrade, during May 2014.

Instrument

For the study, we constructed scale of attitudes of Likert type, modeled on PITI-scal-
er (Suzi¢, 2008). The scale contains 24 item. Respondents for each statement express-
ing their level of agreement or disagreement. This is the first study in which it is used
this scale.
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Statistical analysis

Analyses were performed using SPSS 19.0.1 for Windows. Descriptive statistics
methods, absolute and relative indicators were applied for data processing, and rela-
tion between independent and dependent variables was investigated by t- test.

Results

Table 1. Students attitudes toward inclusive education

1 ) Neither

agree ldonot Strongly
Attitudes el 3 liagree nor agree disagree
disagree

% _ % % |f % |f
It i1s necessary for students 42 45 9 6 2 104
with disabilities to provide
additional assistance in
education. 40,4 43 3 8.7 5.8 1,9 100
Students with disabilities 1 45 35 n 2 104
are not necessary to include
in regular schools, they are
better in special schools. 10,6 43,3 33,7 10,6 1,9 100
The school is required to 1 44 52 n 6 104
have a special department
for students with disabilities
separately from the ordinary. 10,6 42,3 30,8 10,6 5.8 100
Students with disabilities 8 56 24 6 104
need to devote more
attention compared to
students who do not have

Total

agree

problems. 17,3 53,8 23, 5,8 100
Students with disabilities 20 49 : 35 9 1 104

can be a useful member of

society. - : 100
For students with disabilities, ES——JQQ_H?S___%B . T

it is important to be involved ' -

in extracurricular activities

with their peers. 100
To accept students with -27—————_2_“_1,____36,5 #____Zzllﬁ__—7l24__104
disabilities is an essential 49 21

attitude of teachers. 100
Students with disabilities §‘=-‘—2-943- 47] ___29;219 10,6 = 1.9 57
should not be included in 6 49

regular classes because it

interferes with other students

i lass.

intheclass. ____ = | 18, 100
It does not matter that ~2———____§J_7_ 15,4 471 = 8,3 — 10,6 5
students with disabilities are 14 31

included in the mainstream of

life (social environment). 20.8 100
Students with disabilities dg 3 ———L2) 13,5 #__2&_&32 B &W
not need to go on a field trjp 20 26

i her children.

withothercavaren. =~ | 30,8 ] 100
Students with disabilities 3522 19,2 _'____—2-5—.__]___—1_ 22 5
need to associate free time 42 16 _

h other children.

15,4 6.7 100

wit

— 37,5 40,4
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It is necessary to students 4 29 35 25 n 104
with disabilities placed
in separate rooms on the
outskirts continues. 3.8 279 337 24 10,6 100
It is necessary to single 13 41 32 17 1 104

out a group of students
with disabilities in physical
education classes. 12,5 39.4 30.8 16,3 1 100
Students with disabilities 2 3 25 30 15 103
should not sit alone at a desk
that would not interfere with
other students. 1,9 30,1 24,3 29.1 14,6 100
Students with disabilities 4 10 24 26 40 104
should not participate in
school events. 38 9.6 23. 25 38,5 100
A student with severe 2 n 26 21 a4 104
disabilities should not be
educated. 1,9 10,6 25 20,2 423 100
Students with disabilities 17 40 29 15 3 104
should be together with other
students to attend classes. 16,3 38,5 279 14,4 29 100
The inclusion of students with |20 39 4 2 2 104
disabilities in regular schools,
developing human, empathic
and helping relationship with

other children. 19.2 375 394 1.9 19 100
In inclusive classes students |8 43 41 9 2 103

with disabilities to develop

their potential. 78 41,7 398 8,7 1.9 — 100
Level preserved abilities, or |8 137 49 10 - 0

degree of disability students
is the main factor of success
of inclusion.

The main factor of success is 12
the inclusion of professional
preparation of the teacher /
teachers.

471 9.6 100
7 3 104

7.7 35,6
40 42

40,4 6.7 29 100

38,5 A=
In working with students 16 1> 39_—"’—' 42 > ! 103
with disabilities, in addition
to teachers is necessary
and help special education
teacher. 155 75| 40448 1104 102
Students with disabilities W—'—r"‘us n
should be involved in group 4 10.6 1 100
activities. 2 15 ’
Students with disabilities T r&%—-ﬁé" 5 [P © 14

regular schools hinder the
achyities o e ol 26l 98l 100
’ that most students agree with

By analysis of statistical daty we came to results
statements that students with gjggblities should PFY: t have a disability, that
ucation and greater attentjgy, compared to students who do no laV : isa ; i )g | a
they need not be included i, the regular sch ool, but if they are already involved that

it is better that there is 5 special department s eparate from the ordinary.
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They agree that student with disabilities can be a useful member of society and
that they should be involved in extracurricular activities with their peers, as well as
free time socialize with other children and being involved in group activities.

Students who attend regular schools agree that the inclusive classes students with
disabilities are developing their potential. Also, they can attend regular school, but
for their acceptance is an essential attitude of leachc;'s.

Students of typical development think that it is best for students with disabilities
to sat alone in a pew, not to imcrfcring with the other students. On the part of phys-
ical education isolate them in a separate group, that someone would not hurt them.
The students with typical development dq not agree with the statement that students
with disabilities do not need to go on 4 field trip with other children, or ‘(or orh‘M
claims have no defined position. High standard deviation confirms the difference in
response to specific allegations (o = 77]. 1,156)

Table 2. The statistical significance of differenceg in attitudes toward inclusion of gender
itudes é

Inclusion M sd t (df)

By testing the statistical significance of differences in attitudes toward inclusion
» ‘ences in ¢ ‘ I~

among students of different sexes hag beeriifs nces in » significant differ-

ences (p = 0.270). This means that boy d attitude on

inclusion, and that correspond to the g

und that there are -
i 5 ~f1Ne
S and girls have the same de

¢t claims [ike,

Discussion
The aim of this study was to identify apq Biearscs
velopment towards their peers with diSabili?Imne attitudes o
Earlier studies indicate that the attity les, 1994), class size
(Scruggs & Mastropieri, 1996) and the ¢ pe _ he impact on the in-
ft]usion. (Stoiber, Gettinger & Goety, 199 ;f dfsability have t 1cc in the process of
inclusion take attitudes of typical der!lOpp;-l articular hﬂportﬂnl the population of
children with disabilities. The results of oup Steﬂt students towﬂl’f g% of students with
typical development believe that the attitude ufdy shoyjed that 6/:.11 for the inclusion.
Nowicki & Sandieson (2002) suggest that o tea.chcrs is essen t;;heir o
children with disabilities is one of the main prnigatwe attitude? 0 ‘Jucation. Negative
attitudes can result as a poor acceptance by P:e lems Ofi“duswle .e s, loneliness or re-
jection and even aggression towards childre, WII‘S, fei..ver fri?nds_].lf;;;gniﬁcant o state
that numerous studies confirmed the link be wlth dlsa.bilitles. ;l lt‘udeﬂts e —
development towards students with disabilitieseen attitudes 0 sd nd the degree of
participation of students with disabilitjeg in 1 on the one han . kgl ot b
(1998) found that students who express More
abilities are more often and enter into specific

f students of typical de-

des of teachers (NOI'W‘Ch’

€rs towards

Willingness to play with peers with dis-
interactions with ther 1 terms of play
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and joint participation in school activities. Participants from our research find that
students with disabilitics need to associate free time with other children (77,9%), but
329% believes that students with disabilities should be sitting alone in a pew. 60% of
participants thought that it is important for students with disabilities to be involved
in extracurricular activities with their peers, but 52% thought that it is necessary to
single out a group of students with disabilities in physical education classes.

Analyzing the impact of specific variables on attitudes of students ofa typical pop-
ulation to students with developmental disabilities was found that gender determines
attitude. The girls had a more positive attitude than boys (Swaim & Morgan, 2001). In
our research, we obtained a difference in attitudes between boys and girls, but it was
not statistically significant.

Conclusion

Because of the potential consequences that can have negative attitudes,
tant to know what are the variables associated with the attitudes of the typic .
population. Such knowledge may lead to the emergence of new forms of interven-
tion, with the aim of predicting, explaining and manipulation reactim?s of stud.entS-
Also, the very important thing is the age when students will begin with interventions.
It is known that attitudes are formed by younger days, but also can change. . od

The limitation of this study is the small sample, so we can not make generahz.e

conclusions. It is necessary to conduct research on a larger sample and determine
whether the attitudes toward students with disabilities actual or declarative character.

it is impor-
al student
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