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CTABOBU YYEHUKA ITPEMA HACTABI HA TAJbUHY
TOKOM ITAHJIEMMUJE COVID-19

Vpena Crojkosuh* 1 Mapwuja Jennh

Yuusepsumem y beozpady, Cpouja, Pakynmem 3a cneyujanty edyKauujy u pexabunumarujy

ATICTPAKT

O6pasoBHO OKpysKeme MpeTpIeNo je 3HATHe IIPOMeHe TOKOM TeKyhe manpemuje 6omectn
COVID-19. Ilmsb oBe cTyzuje 610 je fa MCIUTAMO CTaBoOBe yueHuka y Cpouju mpema HacTaBu
Ha JJa/bJHY TOKOM OBe IaHziemuje. [locTas/benn cy cnegehn 3afaru: ja MCTPaXXMMO KOTHUTYUB-
Hy KOMIIOHEHTY CTaBOBa YUEHNKA KPO3 IIXOBO OMa)Kake MO3UTYBHIX I HETATMBHMX aclekKa-
Ta HacTaBe Ha Jla/bUHY, /ja UCTPaKMMO MOTHMBAIIMOHY KOMIIOHEHTY Ha OCHOBY MCKa3a yueHIKa
KaKO HAacTaBa Ha [J/bMHY yTUYE HA IUXOBY MOTMBAIMjy 32 yUere 1 Jla UCTPaKIMO eMOIINO0-
HaJIHY KOMIIOHEHTY Ha OCHOBY BepOalHO MICKa3aHNX eMOIMja IIpeMa 0BOM OOJNKY HacTaBe.
Ysopak je unnmo 110 yuennka koju noxahajy ocHoBHe (of 5. 710 8. paspefia) i cpefiibe IKoIe
y Cp6uju. Kopuhes je monycrpykrypucanu unrepsjy. JoOujeHn ofroBopy aHaTM3MpaHu Cy
KBATUTATUBHOM aHA/IN30M cafpxaja. Hamasu moxasyjy fa BehmHa ydyeHnmka uMma HeratusHe
CTaBOBe TIPeMa HACTaBy Ha JJa/bMHY U JIa je HeloBO/bHA MHTEPAKIIMja HACTABHIKA U YYEHN-
Ka I7IABHY HEJOCTATaK OBOT Byja HacTaBe. Hacrapa Ha Ja/byHY Takohe Ma Heke MO3UTUBHE
acreKTe KOju MOTY Jla Ce 3ajipyke HaKOH 3aBpIIETKA MaH/ieMuje, TPeMa MUII/belby yUeHNUKa.
OHu ce ofHOCe Ha KOMYHNUKaIjy n3Mel)y HacTaBHMKa ¥ ydyeHNMKa Kopyctehu mHpopmany-
one texHonoruje (JIT), 6o/be mpepcTaB/bambe TeMa 3a yuemwe KopuurhereM NHOOPMALOHNUX
TEXHO/IOIMja, CTAIHY JIOCTYIIHOCT MaTepyjana 3a ydeme Ha oHlajH miardopmama. Hamasu cy
yKa3aqmu Ha HeloCTaTaK MHTPUH3MYHE MOTUBAIMje M HEOBO/LHO Pa3BIjeHy CaMOperynalujy
Yy y4emy Kojj y4eHNKa, Koje je BaXXHO IpeBasyhit jep HEraTMBHO fieyjy Ha aKaJeMCKI PasBoj
KaKO0 TOKOM HacCTaBe Ha JJa/bUHY, TaKO ¥ KaJla ce HacTaBa OfIBMja Y>KUBO.

Kmwyune peuu:
OHJIAjH y4elbe, yuere Ha Ja/byHY, epLenyje YYeHNKa, NaHAeMuja, KBaTuTaTYBHO UCTPaXK-
Barbe.

*  E-mail: irenas@fasper.bg.ac.rs
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I TEOPWUICKH YBOL

O6pasoBame Kao 1 Apyre 06/1acTy )KMBOTA TPIIE 3HATHE IIPOMEHe TOKOM IIaH/eMuje
6onect COVID-19. 360r nanznemuje, 06pasoBHM CUCTEMM LIMPOM CBETa YCBOjUIN
cy pasnnuuTe 06/IMKe HacTaBe Ha Ia/bMHY KOja ce ocTBapyje KopuihemeM nH)Op-
ManyoHux TexHonoruja (MT). Y Cpbuju ce npumemyje koMOuHaIMja HacTaBe Ha
Ja/bVHY U HacTaBe y IIKojm. HacraBa Ha a/buHYy ce IpeTeXXHO ofByja Kopuirhemem
OHJ/IAjH IWIaTOPMIU U APYIUX CPeAcTaBa KOMyHMKalUje IIyTeM MHTEPHEeTa, Kao U
IpUKasyBambeM IIpefjaBarmba IIyTeM TeJleBU3Nje.

Ojp moyeTka ImaHgeMuje 10 cajja Ml Cy ce 00/IMIM OpraHM30Bamka HacTaBe
y Cp6uju. Toxom mpBor Tanaca, of MapTta fo anpuia 2020. rojyuHe, CBY YYeHUIU
OCHOBHVX U CpelbNX IIKo/Ia oxahanu cy HacraBy Ha fja/pyHy. KacHuje cy yaeHnm
Off IIPBOT IO YE€TBPTOT paspe/ia OCHOBHIX LIKOJIA IMa/I/ HACTABY Y LIKO/IN. Y YeHUIIN
BUIINX paspefia OCHOBHMX IIKOJIA M CpefOoIIKoIy BehnHoM cy noxahamm xom-
OMHOBaHU MOJIeN, Majja Cy pOAMUTe/bY UMany MOTyYhHOCT #a optyde ma nu he mere
noxabhaTy HacTaBy Ha Ja/bMHY MM KOMOMHOBaHy HacTaBy. KomOuHOBaHa HacTaBa
OCTBapyje ce IOJe/IOM IIKOJICKUX Ofie/belba y IPyIle Koje Hau3MeHW4YHO moxabajy
IIKOJTY, O[fHOCHO HaCTaBy Ha ia/byHy. [IoBpeMeHo, y eproyMa Kaja je 610 BeIVKu
6poj oborennx ocoba, IOHOBO je yBefieHa MCK/bYIMBO HACTaBa Ha JJa/bIHY.

HacraBa Ha ja/bMHY OIHOCHK Ce Ha ,,CBe O0JIVIKe yderba I IToy4aBama y Kojuma
Cy OHM KOjy y4e ¥ OHY KOju IIOIy4aBajy, CBe BpeMe WIi TOKOM HajBeher BpemeHa, Ha
pasmantuM Mectuma” (Moore, 2003, p. ix). [lepunncame HacTaBe Ha Ja/bUHY Koje
ce y Behoj Mepu oHOCH Ha mpoliec 06pa3oBama I7Iacu: ,HacTaBa Ha JJa/blHY 00yXBa-
Ta 00/IMKe yuera KOj/ HelloCPeHO, KOHTUHYMPAHO He Ha/IITIefiajy HaCTaBHUIIV KOjI
Cy IIPUCYTHM Y YIMOHNUIIAMA WJIM Y MCTUM IIPOCTOPMjaMa ca YUYeHNUIIIMA, /v Ha Koje
UIIAK IO3UTHBHO Jie/lyje IVIaHMpambe, yCMepaBambe U MoJy4aBame Koje OpraHusyje
obpasosna nHcTutTynuja” (Holmberg, 2003, p. 80).

HacraBa Ha ja/byHY IpUMembyje ce Y HeKMM IPYLITBMMA BUIIE Of iBE CTOTHHE
roguHa. Op yBohemwa KOMyHMKalije IIyTeM padyHapa TOKOM IOCTIeNBIX AelleH1ja
OHJIajH HacTaBa (HacTaBa 3aCHOBAaHA HAa MHTEPHETY KaO CPeJCTBY KOMyHMKaluje)
IIOCTasIa je Haj3acTyIUbeHNj 1 0O/IMK HacTaBe Ha fa/buHy. OH/IAjH HacTaBa 3aCTyIUbe-
Ha je Ha CBUM HUBOMMa 00pa3oBaima, WIN Yy OONMNKY UCK/bYYMBO OHJIQjH IIpOTpa-
Ma WIM Iporpama Koju KOMOVHYjy OH/AjH ydele 1 ydewe y yumoHuuu (Borup,
Chambers & Stimson, 2019).

Xonync u cap. (Hodges, Moore, Lockee, Trust & Bond, 2020) ymo3opasajy ma
HIje OIIpaBJaHO TOBOPUTY O OO/IMIIMMA OH/IajH HACTaBe, KOjy Ce CIIPOBOJie TOKOM
tekyhe mangemMuje, jeTHOCTaBHO Kao O OHJ/IAjH HacTaBU. VI3pas ownajn Hacmaea 03-
HayaBa 0OpasoBHe Ipoljece KOji Ce TeMe/bHO IUIAHNPajy, IPUIIPEeMajy ¥ OCMUIIUbA-
Bajy Ha OCHOBY Hay4HUX Mojena. CyIpoTHO TOMe, IIpe/la3ak Ha OHJIAjH HAaCTaBy
TOKOM IIaHjeMuje 610 je XUTaH U HeIUIaHMPaH. AyTOpM IpemIaxy U3pas ,XUTHA
HacTaBa Ha Ja/bMHY 3a OBe IIPUBpPeMeHe, UMIIPOBI30BaHe 0Opa3oBHe IIporpaMme.
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He ry6ehm 13 Buja oBO orpaHmyerme, CMaTpaMo Ja TeOPUjCKU MPUCTYIN Ha-
CTaB) Ha Ja/bYIHY MOTY OMTHU OCHOBA 3a pasyMeBame 00pa3oBHUX IIPOIieca TOKOM
naHpeMuje. Teopuja HacTaBe Ha Aa/bMHY IIOJ, Ha3VBOM TeopHuja TpPAHCAKI[MOHE
YAa/beHOCTH, KOjy je mpepioxxno Myp (Moore, 1983, 2018), npuMemyje ce Ha OH/IajH
U KoMOMHOBaHe 06/uKe obpaszoBama (Hip. Huang, Chandra, DePaolo & Simmons,
2016; Zilka, Cohen & Rahimi, 2018). Teopuja ycMepaBa nakiby Ha TPy JUMeH3Uje
06pa3oBHOT IIpoleca: CTPYKTYpy, Aujasor u ayroHomujy. CTpyKTypa ce OZHOCH
Ha crereH (IeKCHOMIHOCTM 00pa3OBHUX IM/beBa ¥ METOJA, Tj. Ha CTelleH Y KoMe
npoliec 06pa3oBama MOKe fla ce IPWIATOAY MHAVBIAYATHNM IToTpebaMa 1 HaKIo-
HOCTMMa y4yeHMKa. [{ujasor n3meby HacTaBHMKA M ydeHUKa je OOIMK MHTEPIIEPCO-
HaJIHE MHTEPAKIMje KOja je KOHCTPYKTUBHA 1 Y KOjOj ¥l HACTAaBHULM U YYE€HULIN I10-
IITYjy jefHN Jpyre U HOoIpuHOCce epUKACHOCTY 0OpasoBHOT Ipolieca. AyToHOMuja
ce oppelbyje Kao cTeneH y KoMe y4eHMIIM CAMOCTA/THO JJOHOCE OJITyKe IITa M KaKo fia
yde. IIpema Teopuju, TpaHCaKLIMOHA YAa/beHOCT Y Ipoliecy obpasoBama ofipebena
je IujanmoroM u CTpyKTypoM. TpaHCaKI[MOHa ya/lbeHOCT pacTe ca IOPacTOM CTPYK-
Type, a cMamYyje ce Kafia ce aujanor mosehasa. [IpermocraBpa ce 0OOpPHYTH OHOC
usmeby namjamora u cTpykrype: Kafa ce nmosehaBa CTPyKTypa, AUjajIor ce cMambyje 1
o6pHyTO (Saba, 2016). O6pasoBHM mpoliecy, KOju ce OIJIMKYjy BICOKOM TPaHCaK-
IIIOHOM yZAa/beHollhy, 3aXTeBajy BuIlle ayTOHOMMje y4eHMKa, JJOK HUCKA TPaHCaK-
IIMIOHA Ya/bEHOCT IIpYy>Ka BUIIe MOAPIIKE YYEHUIMIMA KOjU Cy Mame CIIOCOOHU fia
perynuiry BIacTUTO yYere.

VcTpakuBauy HacTaBe Ha Ja/bUHY CIaXy ce Jja 0Baj 06K obpasoBama J10-
HocK Behy caMOCTaTHOCT yYeHUKa U J1a je HeOIXOJHO fla y4eHMIM Ipeysmy Behy
OATOBOPHOCT Kajla Ce HAacTaBa Of[Blja Ha Jja/bMIHY HETrO TOKOM HAcTaBe y YYMOHMILIN
(e.g. Saba, 2003). ITouraBum of TOra, MPETIIOCTaB/HAMO Jja TEOPUjCKa CTAHOBUIITA O
caMOpery/Ialnyji y yuerwy 1 0 MOTUBALMjI 32 YUerbe MOTy OMTY 3Ha4ajHM 3a pa3yMe-
Bame y4era TOKOM HacTaBe Ha Jla/bJHY.

IlumepmaH ogpebyje camoperynanujy y yuemy Kao ,CaMOyCMepeH Ipoliec
KOjUM y4eHVIIM TPaHCOPMUIIY CBOje MEHTa/IHe CIIOCOOHOCTM y aKaJjleMCKe BEellITH -
He” (Zimmerman, 2002, p. 65.). OH yKasyje ga caMoperyalnuja y ydewy Huje TMdHa
ocob6mHa, Beh 1a 06yxBaTa ynorpeby ofabpanux criennuIHMX mpoiieca npunarobe-
HUX ofipeheHOM 3amaTky ydema. Camoperynanuja cagp>xm ciefehe KoMIOHeHTe:
HOCTaB/barbe ceby crenupnuHuX, OMMCKIUX LM/beBa, yCBajabe ofropapajyhux crpa-
Teruja 3a JOCTU3ambe IM/beBa, HA/[I/Ieflalbe BIaCTUTOr mocTurHyha nMajyhm y Buny
3HaKe HallpefloBarba, Melbalbe CTPYKTYpe PU3MIKOT U COLMjalTHOT OKPY>Kerba KaKo
Ou 6unn y ckmajy ca LybeBMMa Koje je ocoba mocraBuia, euKacHO yrpapjbaibe
BPEMEHOM, CaMOIIPOIeHy BIACTUTUX METOJa, IPUIUCHBAIbe Y3pOKa IOCTUTHYTUM
pesynTaTuMa u npunarohasame 6yayhux Merona yuemwa (Zimmerman, 2002).

Camoperynanumja y ydemwy 3aBUCH Off MOTMBaILMje 3a ydemwe (Zimmerman &
Moylan, 2009). JegaH of TeOpMjcKMX MPUCTYIa MOTUBALMjU 32 y4eme je Teopuja
camopieTepMuHanyje kojy cy passwin [eun u Pajan (Deci & Ryan, 1985; Ryan &
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Deci, 2000). ITpema 0BOj TeOpuju MO>KeMO Pa3NNKOBATI MHTPUHSUYHY M €KCTPUH-
3MYHY MOTMBauyjy. VIHTpMH3MYHA MOTMBALMja Ce OFHOCK Ha ITOKPeTame HeKe aK-
TUBHOCTM 300T TOTa IITO je OHa caMa 10 ceOy 3aHMM/bYBA WIN IIpUjaTHA. Pasmukyjy
ce 4YeTUpU BPCTe eKCTPMH3MYHE MOTHBALIMj€e KOje OIUIMKYje Pas/IM4NT CTEIIEH CAMO-
merepmuHanyje (Grolnick, Gurland, Jacob & Decourcey, 2002). ExcrepHa peryna-
LMja OTHOCU Ce Ha MOTMBALMjy KOja je HajMame caMOJieTepMIHIICaHA U KOja je TIoJ,
KOHTPOJIOM CIIO/balllbMX Harpaja ¥ KasHu. JIpyra BpcTa eKCTpMH3MYHE MOTUBAlLje
je MHTPOjeKTOBaHa peryanyja Koja 3Ha4l Jja Cy CIIO/ballllb/ 3aXTe€BY IIOCTA/IN BJa-
crutu 3axteBu. Ocobe Koje MMajy OBY BPCTYy MOTMBaIyje IIOCTYIajy Ha ofpeheHe
HauyyHe Jja 6u msberne ocehame kpuBuie u cruja. Vigentudukosana peryaiuja
OJTHOCH Ce Ha pery/alyjy Koja o4MBa Ha BpeiHoBamwy oapehennx akrusroctn. O6-
MK eKCTPUH3MYHE MOTVBaLMje KOju je y HajBehoj Mepu caMofieTepMuHIICaH je MH-
TerplicaHa peryianuja Koja mogpasyMmena ja ocoba ucnospasa ofpeheHa nonamama
jep cy Ieo IbeHOT CUCTeMa BPeTHOCTH.

CraBOBMU y4ecHNUKa Yy 0Opa3soBHOM IIPOLieCy yTUYYy 3Ha4YajHO Ha Taj IMpolec 1
crora ;X je HoTpe6Ho ncTpakutu. CTaBOBM Cy pe/IaTUBHO CTaOMIHE ANCIIO3NLIMje Ia
ce muciy, oceha u nmoHanra Ha ofpehenn HaumH mpema o6jekty crasa (Trebjesanin,
2018). CTaBoBM MMajy KOTHUTVBHY, eMOLVIOHA/IHY ¥ [IOHAIIAjHY, OZHOCHO MOTVBa-
IIIOHY KOMITIOHeHTY. KOTHUTIBHA KOMITIOHEHTa CTaBa ce OJHOCU Ha 3Hamba 0 00jeKTy
CTaBa, eMOLMOHA/THY KOMIIOHEHTY 4iHe eMOoljyje IpeMa TOM 00jeKTy, a MOTMBAL!-
OHa KOMIIOHEHTa Ce OJHOCK Ha TeH/IeHINjy la ce IIOCTYIa y CKJIafy ca craBoM. Vc-
Tpa)KMBama CTaBOBA IIpeMa HaCTaB!U Ha [Ja/bUHY TOKOM IaHjeMuje BehuHoM ce 6aBe
YHUBEP3UTETCKUM ob6pasoBateM (Hip. Adnan & Anwar, 2020; Dolenc, Sorg & Ploj
Virti¢, 2021; Unger & Meiran, 2020). O6pa3oBame je Hy>KHO II0B€3aHO Ca LIMPUM
APYLITBEHUM ¥ KYJITYPHUM KOHTEKCTOM 13 Yera Cjiefiu morpeba jja ce MpUCTYIIN UC-
TPa)XKMBalby HaCTaBe Ha JJa/bMHY TOKOM IaH/leMMje y pasnuuuTUM 3eM/baMa. Y He-
KOJIVIKO CTyAuja, Y 4njeM je okycy Omia HacTaBa Ha Ja/bMHY TOKOM IMaHJeMuje y
Cpbuju, pasmarpanu Cy cTaBoBHU cTyfeHaTa yHuBep3utera (Dordevi¢, Pavlovi¢ &
Vesi¢-Pavlovi¢, 2020; Prodanovi¢ & Gavranovi¢, 2020), poguteba fielie ca moce6-
HUM noTpebama (Basi¢, Macesi¢-Petrovi¢, Arsi¢ & Gaji¢, 2020; Jerki¢ & Stankovic,
2020) n yueHuka cpepmux mkona (Vuceti¢, Vasojevi¢ & Kirin, 2020). ¥ crynujama cy
IPeBaCXOHO KOpUIINeHN YIIUTHUIIV KOjU Cy CafpyKa/IM MNTamkba 3aTBOPEHOT THUIIA.

Lnmpb Hamier McTpaKuBaiba je Jia JOIPUHECeMO OBOM II0/by M3y4aBaiba MCIMN-
Tyjyhm cTaBOBe yueHMKa OCHOBHMX M CPeJbUX IIKOJIA IpeMa HAaCTaBU Ha JJa/bUHY
TokoM nangemuje 6omectu COVID-19 y Cpbuju, kopucrehu meto MHTEpBjya Koju
MO>Ke OMOTYhITH MIMPOK U fAeTa/baH YBUJ Y Pas/INuuTe aclieKTe CTaBOBa YYEHVKA.
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B METOL

LlmmeBu cTyauje cy ja UICTPA>KMMO CTaBOBE YU€HMKA IIpeMa HacTaB/ Ha JJa/bIHY TO-
koM naHjieMuje 6onectu COVID-19, na yTBpAMMO BUXOBE CYTecTHje Koje ce OfHOCe
Ha 1060/blIIakbe IIPaKce HaCTaBe Ha Ja/bUHY 1 BIUX0BO Bubemwe Kako 6u Tpebano aa
ce oOpas3oBame OpraHy3yje HaKOH IIaHfieMIje.

VY cxmagy ca uu/beBUMa CTy[Mje U Ca KOHLENTyanu3alijoM IpeMa K0joj CTaBO-

BU MIMajy KOTHUTVBHY, eMOL[MIOHAJIHY I MOTUBALIMOHY KOMIIOHEHTY, ofipehenn cy
cnenehy 3ajaum ncTpaxknBama.

— YTBpAUTY KOTHUTMBHY KOMIIOHEHTY CTaBOBa Y4€HMKA, Tj. IITAa OHM CMa-
TpPajy MOSUTMBHUM U HETaTMBHMM ACIEKTMMa HacTaBe Ha JIa/bUHY TOKOM
MaHjgemMuje.

— YTBpOuTH eMOLMOHA/JIHY KOMIIOHEHTY CTaBOBa YYEHMKA, Tj. KOje eMoluje
OHJ BepOa/THO M3pa)kaBajy IIpeMa HaCTaBM Ha Ja/bUHY TOKOM IaHfeMuje.

- Vcnutaty MOTMBAlLMOHY KOMIIOHEHTY CTaBOBA YYE€HIKA, OJHOCHO HUXOBY
MOTMBAIVjy 3a y4ele TOKOM HacTaBe Ha a/bMHY 1 (haKTope Koju, mpeMa
MUIIbEIY YYEHMKA, YTUUY Ha IbMXOBY MOTUBALIM)Y.

— YcTaHOBUTHU KOje Cy IIpelopyKe y4eHNKa y Be3! ca MoOoJblIabeM HacTaBe
Ha JJa/bMHY TOKOM IIaHJeMUje U a 11 I10CTOje e/IeMEeHTY HacTaBe Ha Jla/bu-
HY Koju Tpeba jja 6ymy /ieo 0O6pasoBHOTr IIpolieca HAKOH IaHJeMMUje mpeMa
MUIIbEIbY yYEHMKA.

[Ipema Teopmju TpaHCcakuMoHe yaabeHocTr (Moore, 1983, 2018), HacTaBa Ha Ja/bI-
HY 3aXTeBa BHUILIe CAMOCTATHOCTY YUeHMKA Y JOCTH3aby 00pa3oBHUX IubeBa. C 00-
3UPOM Jja YYEHUIIM HUCY VIMa/IV IIPETXOMHOT MICKYCTBA Ca OBUM OOJIIKOM HAacTaBe U
Ta VIM CTOTa MOTY He[IOCTajaTy BEIUTMHE CaMOpeTyNaluje Y yIemy, IPeTIoCTaB/ba-
Mo ma he mehy yuenniuma npeosagaBaTy HeraTVBHM CTaBOBY IIpeMa HACTaBM Ha
Ta/bUHY.

ITpema Teopuju TpaHcakumoHe ypabeHoctu (Moore, 1983, 2018), gujamor
usMely HacTaBHMKa ¥ y4eHMKa je 3HaUajHA KOMIIOHEHTA KOja IIO3UTUBHO JOIPMU-
HOCK 00pa3soBHOM mpolecy. Kako HacTaBa Ha Ja/bMHY TOKOM NaHJeMMUje yTude Ha
CMamlBambe MHTepakIyje u3Mely yueHnka n HacTaBHMKa, IIPeTIOCTaB/baMo fia he
ce IpenopyKe y4eHNKa Y Be3u ca Mobo/bllIameM HacTaBe Ha Ja/bUHY OHOCUTH IIpe
cBera Ha nosehame Te MHTEpaKmje.

Y3opak ncrpakuBama je npurogas. Yuum ra 110 yyennxka (68 sxeHckor n 42
MICIIMTAaHMKa MYIIKOT I0/1a) Koju moxahajy ocHOBHe 1kose — o 5. 1o 8. paspena
(n = 55) u cpenmwe mkone (n = 55) y Cpbuju, Behuna ux je y Beorpagy (n = 56).
Bpoj ncnmranmKa 10 MKOJICKMM pas3peinMa je y pactony off 12 o 15. Meby yuenn-
II1IMa Cpefiibe IIKOJIe WX 26 moxabha rumMHasuje, a 29 4eTBOPOrOAMIIIbe Iporpame
CpemmUX CTPYYHMX HIKOJIA.
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Y3opak je opopM/beH IPEeKO TNYHNX I03HAHCTaBa CTyAeHATa CIeljalHe efy-
Kanuje u pexabwmranyje. CipoBobhemy MHTepBjya IpeTXoawIo je MHGOpMIUCambe
ponuTe/ba O TeMU MHTEPBjya 1 oOujeHa je IbIXOBa IICMeHa Car/lacHOCT. VIHTepBjye
Cy MHUBUIyaTHO BOJV/IN, ITyT€M BUJIE0 ITO3UBA, AayTOPU OBE CTY/IMj€ TOKOM alpuIa
2021. roguHe.

[TonmycTpyKTypucaH) MHTEPBjy KOHCTPYNCAH je 3a HOTpebe OBOT MICTPaXKMBabha
¥ CafipyKV 00/1aCT KOje Cy y CK/Iajly ca LiV/beBUMa UCTPAXKMBamba. Y Harpey fiepyHu-
CaHa NMTaba MHTEPBjya NpuKaszaHa cy y Ilpunory 1. [lofaTHa UTama Cy IOCTaB/ba-
Ha y 3aBMCHOCTHU Off OITOBOpPA MCIMTaHuKa. Hacrojamm cmo 1a He KOPUCTUMO Cy-
reCTMBHA NNUTama. KOrHMTMBHA KOMIIOHEHTAa CTaBOBa IIpeMa HAcTaBy Ha JJa/bMHY
je MICIUTUBaHa MUTamkbMMa Koja ce OJJHOCE Ha IO3UTMBHE M HETaTUBHE aCIeKTe Te
HacTaBe IIpeMa MUIL/beby y4eHMKa. MoTuBalioHa KOMIIOHEHTA je NpolieibiBarba
Ha OCHOBY IUTama Koja ce OfjHOCe Ha eeKTe HacTaBe Ha JJa/bMIHY HA MOTUBALNjY
y4eHMKa 3a yderme 1 (paKkTope Koju yTudy Ha MOTUBALyjy. VIHTepBjy HUje caip>Kao
crenyduyHa MMTama mocseheHa eMOIOHATHO] KOMIIOHEHT! cTaBoBa. OBa KOM-
TIOHEHTA je NCTIMTVBAHA Ha OCHOBY BepOalHMX M3pa3a eMoluja KOji Cy cafpyKaHu
y OJrOoBOpMMa MCIUTAHMKA TOKOM MHTEPBjya. VIHTepBjy je cafprkao u nuTama Koja
ce OffHOCe Ha CyrecTuje y Besy ca NoOo/blIabeM IIpYMeHe HacTaBe Ha Ja/bMHY U Ha
Bubeme yueHMKa Ha Koje HaumHe 61 Tpebaso fa ce opraHusyje obpasoBarbe HaKOH
naHgemuje.

3BYYHM CHUMIM MHTEPBjya 3amycanm cy focnoBHo. [loganu cy ananusupanu
IpVYMEeHOM KBa/INTaTVBHe aHaM3e caapxkaja (Schreier, 2012). Ananmsa ce cacrojana
oxn cnepehux xopaka: 1) uspahusame okBupa KoAypama KOju 4MHe KaTeropuje u
CyIIKaTeropuje Ha OCHOBY IOjMOBHMX ofipehuBama 1 mogartaka; 2) cerMeHTUpame
MaTtepujana y jeIMHUIle KOAMpama; 3) Koaupamwe, Tj. ogpehuBame cymkateropuja
KOjMMa IIPUIIAJIAJY jefVHIALIE KO parba.

OxBup KomMpama cazipkao je cnefehe kaTeropuje Tema Koje Cy 3acTyIbeHe y
OJITOBOPMMA MCIMTAHMKA: OMUITY CTAaB IIPEMa HACTaBM Ha JIa/bUHY; eMOLMje IIpeMa
HACTaBM Ha JJA/bMHY M HACTABU Y YYMOHUIIV; TIO3UTUBHM aCIIEKTH HacTaBe Ha Jja/by-
HY; HETaTMBHY aclleKTY HacTaBe Ha Ja/bMHY; MOTHBalMja 33 ydelbe TOKOM HacTaBe
Ha a/bVHY; PaKTOPM KOjU IO3UTUBHO YTUYY Ha MOTMBAIIM)y 3a yYere TOKOM HacTa-
Be Ha Ja/biHY; (aKTOPY KOjU HETaTVBHO YTUYy Ha MOTMBAIV]y 32 y4eHhe TOKOM Ha-
CTaBe Ha JIa/bJHY; IPENopyKe 3a YHanpehuBame HacTaBe Ha Ja/bJHY; HAUMH Ha KOjI
OY MCIIUTaHUIIM XKeJle/n Jja 0Opa3oBarbe Oyjie OpraHN30BaHO HAKOH IAHJIeMIje; pas-
71031 360T KOjux 611 >Keyenu fa o6pasoBame Oy/ie OpraHN30BaHo Ha ofpeheHn HauuH
HaKOH IaHJieMuje.

3a mojeny MaTepujala Ha jeAMHNIIE KOAVpama KOpUIIheH je TeMaTCKu Kpu-
TepujyM. Y KBa/JMTAaTUBHOj aHA/IM3M CafpiKaja TEMe OfIrOBapajy CylKaTeropujama
oKBMpa Kopupama. CBaky [leo MaTepujana y KojeM je uspakeHa oapebheHa rtema
IpeCTaB/bao je jeAnHNIly Kogupama. CTora, jefuHMIe Kofupama Oule Cy pasindn-
Te CTPYKType: pedeHnlle, eJIOBM pedeHnlle, Uy Cy Ce cacTojajie Of BUILE Of jefjHe
pedeHnte.
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JIBa ayTopa MCTpakuBarba Cy HE3aBMCHO KOZIMpaia MaTepujajl. YKyIIHa cariac-
HOCT (3a CBe jeMHMIIe Kofypama) n3Hocwuia je 90%. JInckycujoM je MOCTUTHYTA ca-
IJIACHOCT Yy Be3! ca KOJOBMIMa 32 KOje IIPBOOMTHO HMje 611/1a IIOCTUTHYTA CAaT/IaCHOCT.

B PE3YNTATHU

[IpunpeMHy nperses MofaTaka je ykasao Ha TO Jja Ce O[TOBOPY Y4€HMKA OCHOBHIX
¥ CpeiibIX LIKOJIA He Pa3/MKyjy 3HadajHo. Crora, Hape/jHe aHa/IM3e CIIPOBEfIeHe Cy
Ha LIeJIOKYITHOM Y30PKY MCTpa>KiBamba.

DpexBeHIVje M MPOLEHTN MPEJCTaB/beHN y Pe3y/lITaTyMa OJHOCe Ce Ha UC-
IMTaHMKe Koju ¢y Hasenu ofipehene Teme. Kako cy mcnmraHumy MO fja MCKaxy
BJIIIE T€MA Y B3N Ca IOjeJUHNM KaTeropyjaMa, 3a Te KaTeropuje HICMO padyyHaan
ykymnHe ¢pekBeHIyje u npouenre (Taberne 2, 3 u 5-7).

Kareropuje ommrer cTaBa mpeMa HacTaBU Ha JJa/bJIHY, KOje Cy yTBpheHe Ha oc-
HOBY OATOBOpa Ha IuTame lllma muciuui 0 Hacmasu Ha 0apuHy?, IpeacTaB/beHe
cy y Tabenn 1. HamoMumeMo fa onmity ctaB HMje MOTao jja 0yae ogpeben y oaro-
BOpMMa CBMX MCIIUTAHNKA, jep Cy HEKM Off HJX Ha HaBe[JeHO INTalbe OJTOBapasIy
ycMmepaBajyhn ce Ha criennduyHe acrieKTe HacTaBe Ha JJa/bUHY.

Ta6ena 1: OnuITY CTaB IIpeMa HACTaBU HA Ta/bIHY

Kareropuja N %

TTosuTuBaH OMIITY CTaB 13 11,8
ITosuTuBaH OMNILTH CTaB, 5 45
a/M HacTaBa y YYMOHMIN je 607ba ’
HeratusaH omtn craB 47 42,7
HacraBa Ha ga/puHy UMa 1 IO3UTUBHE

AUBIHY 14 12,7
VI HeTaTMBHE aCIleKTe
HacraBa Ha fa/puny je fobpa 9 82
Y YCIOBMMa IaH[ieMuje ’
Huje curypan/curypna 1 0,9
Onuity cTaB HUje UCKa3aH 21 19,1

Ykynno 110 99,9
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HeraTyBan onmTy cTaB IIpeMa HAacTaBU Ha Ja/bUHY IIpeoBafaBa Mehy mcmmra-
HunuMa. JispakaBa ra ckopo 1ososuHa ucnutanmka. Oxo 12% ucnmuTaHukKa uma
OIIITY NO3UTUBAH cTaB. OCTaIM MCOUTAHNIMN MCII0/baBajy YMEepPEeHN CTaB, n3HOCehn
cnenehe: 1a HacTaBa Ha Ja/bMHY MIMa U IIO3UTUBHE U HETATUBHE acIeKTe, fia je Jo0pa,
a1V Ja je HacTaBa y y4roHMLM 00Jba, WIM fIa je HacTaBa Ha Ja/bMHY ofiroBapajyha y
yC/IoBMMa IaH/IeMIje.

Koznumusna komnonenma cmasosa npema
Hacmasu Ha ba/btu

KorHutusHa KOMIIOHEHTa CTaBOBa IIpeMa HACTaB) Ha Jla/bMHY yTBpDheHa je Ha oc-
HOBY IIMTamba Koja Cy ce ONHOCY/IA Ha ITO3UTVBHE 1 HETaTVMBHE aclleKTe HacTaBe Ha
Ja/pVMHY IpeMa Bubemwy ydeHnka. IIo3UTMBHM aclieKTy HacTaBe Ha Ja/bUHY, IpeMa
MMIUbeY UCIUTAHMKA, IpyKa3aHu ¢y y Tabemn 2. Kao mro ce Moxxe Buiu Bulle of
II0JIOBJMHE MCIIUTAHMKA U3paXkaBa [ja UM ce ionaja ynooHocT npahema HacTaBe Of
kyhe (anp. Ceuha mu ce kada mozy 0a nexcum y Kpesemy u ciyuiam npedasarba) u Tora
IITO He MOPAjy Jia UAY [0 LIKoje (HIp. JeOHum knukom cam my). [0TOBO 4eTBpTHHA
VICHMTaHMKA M3HOCH Jia ¥IM Ce JOIIafia TO IITO ¥Ma Mame fla Ce YU M IITO je JaKIIe
fla ce yuu 1 ja ce nobujy fobpe oljeHe Kajja je HacTaBa Ha [Ja/bJHY, HETO Kaja Uay y
wkony. ITpubmmkHo 13% ydyeHMKa MCTHYe [ja MaTepUjaIn 3a y4erme MOTy ja 0yay
6o7be TpefcTaB/beHN KopuinheeM TeXHOJIOTYje Y HAaCTaBy Ha Ja/bUHY W/WIM CMa-
TPajy [ia je HOTOJHO TO LITO CY MM MaTepyjain 3a yuere (IlpefjaBarmba, Ipe3eHTaliije)
IOCTYIIHM Y OM/IO KOje BpeMe Ha MHTepHeT IaTdopmama. Manu 6poj ucnuraHuka
M3HOCH J]a M Ce JOIIafia LITO VIMAjy BYIIe CAMOCT/IHOCTH y OPTaHU30BakbY yderba.
Taxkobe, manmu 6poj ydeHrKa HaBOAM A MM Ce JOIafia TO LITO KOPYCTe padyyHape U
IpOLIMPYjy 3Hama 0 MHGOPMAIVIOHVM TeXHO/IOTHjaMa TOKOM HacTaBe Ha [Ja/bUHY.

Ta6ena 2: [Io3NTUBHM acIleKTV HacTaBe Ha JIa/bMHY IIPeMa MULLbEIbY

JMCIUTAaHNKA
Kareropuja N %
Yno6HOCT 1 Buille c106OFHOT BpeMeHa 62 56,4
Kopunthemwe VT u npommpuame 3Hamwa o YT 4 3,6
Jlax1ire je yautyt 1 foOuTH f06pe oLjeHe; 26 23,6
Marbe ce OYeKyje Off IbIX J]a Hay4de
Marepujan 3a yuerbe Cy IpeACTaB/beHN Ha 60/b1 HAYUH 14 12,7

3axXBa/byjyhu TeXHOMOIMj I 1 HOCTYIIHU Y OUIIO KOje Bpeme
Buiie camocTanHOCTM Y OpraHM3alujyu BIACTUTOT yuera 2 1,8

Hemwrro gpyro 5 4,5
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HeraTuBHUM aclieKTy HacTaBe Ha Ja/bUHY, IpeMa Bubewy MCIMTaHNKa, Ipef-
craB/benn cy y Tabenu 3. Hajuerrhe nomenyr (e TpehnHue ucnimtanmka ra je mcka-
3aJ10) HeTaTMBHU acCIleKaT je HeJOBO/bHO objalllberba Off CTpaHe HacTaBHMKA. Hekn
YYEeHMLIM M3HOCE [la MM HACTAaBHUIM 1Ia/by MaTepujajie 3a ydeme 1 He [prKe OHJIAjH
npenaBama. OHM ce XKajle [a je TeLIKO YYUTU HeKe IpeaMeTe 6e3 MHTepakuuje u
6e3 MoryhHOCTH [ja TOCTaB/bajy MuTamka Kaja HEelITo He pasymejy. Ipyru ydeHuiy,
KOj/ MMajy OHJIajH IIpefiaBamba, MCKa3yjy [ia je TeXke pasyMeTy objalllmberna Kaja ce
IpefaBama Ofip)KaBajy oHajH. CIMYHA 0BOj 3aMeplM je 3aMepka Koja ce OJJHOCK
Ha HeJl0BO/bHY KOMYHMKAIIM]y Y Be3) ca yuerbeM Ca HaCTaBHUIMMA WU Ca IPYIUM
y4eHMI[Ma, KOjy Cy MCIMTaHuIM Takobe uyecto mspaxasamu (mpubmmxao 28%
ucnuTanuka). [l[pemMa \1X0BOM 3amakamby, HACTABHUIIV He KOMYHMIIMPajy ca IbJMa,
He OJrOBapajy Ha IJXOBa MUTamba O1arOBPEMEHO U He NPYXKajy JOBO/BHO MHPOP-
Manuja o o6aBesama ydeHukKa. Heku ydeHMny ucKasyjy ga UM HefOCTaje pa3MeHa
uieja ca ApyruM yyeHuIMMa o TeMama Koje yue. Oxo 40% mucnmTaHmuka M3HOCH Ja je
TeXXe YYUTH U Jla Hayye Maibe TOKOM HacTaBe Ha [ja/bMHYy Haro Kajia ojijlase y LIKO-
ny. IIpubmmkHO jemHa TpehyHa MCIIUTaHMKA M3HOCHU JIa MM Ce He JIONaja TO IITO
MMajy Majo KOHTaKaTa ca IIKOJICKUM APYroBMMa ¥ HacTaBHMUIIMMA TOKOM HacTabe
Ha Ja/bVHY U IPUOIVHKHO MCTU OPOj yYeHVKA M3HOCK Jia Cy Mae MOTUBVICAHM Jia
yde u/Manm fa UM je MaKiba Marba TOKOM HacTase Ha labuHy. Oxo 10% yueHMKa ce
KaJIM J1a je TeKe YYUTU TOKOM HacTaBe Ha Ia/bMHY 300T Hef[0CTaTKa CIIO/balllbe KOH-
TpOJIe y BUJly MCIINTMBAaba 1M O4YeKMBamwba HacTaBHMUKA. Vcnmtanuunm pehe HaBozme
cnenehe MaHe HacTaBe Ha Ia/bMHY: OPTAHM3ALMOHY ITPpo6/IeMu (HIIp. HACTaBHUIN
ce He IPUAP>KaBajy paclopesia 4acoBa), MCIPIUbEHOCT 360T yror Kopuirhema MH-
dopmanmonnx ypebaja, Texumuke mpobdaemMe Kao u Mawy TPYA KOjU YIaXKy YIeHUIIN
WIN HaCTaBHUIIN.

Tabena 3: HeraTuBHM aclieKTM HacTaBe Ha JJa/bMHY IIpeMa
MUIJbEY UCITUTAHUKA

Kareropuja N %
HepocraTak conujamnux KOHTaKara 38 34,5
Texxe ce yum, Maibe ce Hay4n 45 40,9
Opranusanyonn nob6neMn 8 7,3
HenoBo/bHO HaCTaBHMYKIX o6j allmbemha 71 64,5
Ucupmwyjyhu pag xopumthemwem UT 4 3,6
Hepocrarak criospanime KOHTpore 13 11,8
HepocraTak KoMyHUKaLyje y Be3) Ca yuermheM 31 28,2

Ca HaCTaBHMIVMa 1 NPpyIrM y4€HUIIMa
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Hepocrarak Tpyna yueHuKa nayu HaCTaBHMKA 7 6,4
Henoso/bHa MOTHBaLja, MaXKHba 37 33,6
Texunuxm npobnemu 8 7,3
Hemrro gpyro 3 2

EMOMMOH&UZHQ KOMNoHeHma cmaeosa npema
Hacmasu Ha ba/btu

Hexn of ofrosopa MCIMTaHUKA cafpyKaay Cy M3pase eMollMja IpeMa HacTaBM Ha
Ha/bUHY WM IIpeMa HacTaBM y yunmoHuny. Kateropuje oaroBopa mpeficTaB/beHe Cy

y Tabenu 4.
Ta6ema 4: EMonmje mpeMa HacTaBy Ha Ja/bMHY U IIpeMa HaCTaBU
Y YYMOHULIN
Kareropuja N %
IlosuTuBHE emolyje IpeMa HaCTaBM Ha Ja/bUHY 9 8,2
[TosuTuBHE eMoLNMje TpeMa HACTABU Y YIMOHWUIIN 16 14,5
HeraTtupHe emonyje mpemMa HacTaBy Ha Ja/bUHY 9 8,2
Hema nspaxenux emonuja 76 69,1
Vkynno 110 100,0

/13 Tabene 4 Moxe ce BueTu jja mpubIHKHO TpehuHa MCOUTaHMKA U3pakaBa Off-
pebene emoryje mpema HacTaBy Ha Ja/bUHY WK IIpeMa HACTaBy y yunouniu. [Tlosn-
TYBAaH eMOIVIOHA/IHM TOH IIpeMa HacTaB) Y YYMOHUIM U3paxkaBa npn6mmkHo 15%
MICIUTAHMKA y OATOBOPMMA, KA0 LITO Cy: MH020 8uuie mu ce céuha kada udemo y
wiKony, Jedsa uekamo da ce spamumo y wikony u Céuma Ham Hedocmajy ma nena spe-
MmeHa. JemHak 6poj ucnuTaHuKa, NpubmpKHO 8%, uspaxasa nosutusHe (Hip. Cee
je cynep; Cmpasa je) v HeraTuBHe eMOLiyje IpeMa HacTaBy Ha gabuHy (Hmp. Oso je
HenodHowmuso; He ceubha mu ce).

Momueab;uoua KOMNoOHeHmMa cmaesosa npema
Hacmasu Ha ba/bm-ty

MoTuBanoHa KOMIIOHEHTa CTaBOBAa IIpeMa HAcTaBy Ha Ja/bUHY UCTPaXKeHa je Ha
OCHOBY IIITama KOja Cy ce OHOCK/Ia Ha MOTMBALMjy yIeHUKA 3a yuere TOKOM Ha-
CTaBe Ha Ja/bUHY, Y opehemy ca BUXOBOM MOTHMBAIVjOM TOKOM HAacTaBe Y y4MoO-
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HMLYM 1 Ha QaKkTope KOji yIUYy Ha IBUXOBY MOTMBanujy. Behuna ydennka (92%)
IpoLebyje Ja je BbUX0Ba MOTUBAl/ja HIDKA TOKOM HacTaBe Ha Na/bUHY, 8% M3HOCK
fia je BUXOBA MOTMBAIVja Ha jefHAKOM HUBOY, a MeDy ucnuTaHumnmMa HemMa HUKO-
ra KO MOTMBAllljy Ipolielbyje Kao BMUIITY TOKOM HacTaBe Ha Ja/bMHYy y OJHOCY Ha
MOTHUBALIMjy Kajla Ce HacTaBa OfiBMja y ydmoHuUu. /IBe ucnuraHuiie cy ykasaae Ha
(dakTope Koju IIOBO/BHO YTUYY Ha HBUXOBY MOTUBAIIM)Y TOKOM HAacTaBe Ha Ja/bVHY.
JenmHa McnmuTaHMIA je M3pasuia I CAMOCTATHOCT y OPTaHM30Balby ydera MMa I10-
3uTUBHe epeKTe Ha IeHY MOTHUBAIN)Y, a IPYTa Jja je MOTUBIICAHA jep je 3aHMM/BUBO
Kopuctuty nHpopMmanuoHe Texuonoruje. Y Tabemu 5 cy npukasanu pakTopu Koju,
IpeMa MUIIbEIbY MUCIUTAHMKA, HETATUBHO YTUYY Ha MOTMBALMjy 33 y4ere TOKOM
HacTaBe Ha JIa/bJHY.

Tab6ena 5: ©aKTOpM KOjU HETaTMBHO YTUYy Ha MOTUBALIjy 3a YYeHe
TOKOM HacCTaBe Ha Ia/buHy

Kareropuja N %
HepocraTak KOHTpo/e ¥ MOACTUIIAA Off CTPaHe HaCTaBHMKA 31 28,2
HenoBo/bHO CTPYKTYpPICAHO BpeMe; 6e3 poKoBa 25 22,7
Moryhnocrt fa ce o6ujy nobpe oreHe Bapajyhu 11 10,0
Hepocrarak ocehaja a uny y mxomy 10 91
HepocraTak KoHTaKara ca IpyrMM yYeHULMMA U HACTaBHUIIMMA 9 8,2
Bure gomahux sagaraka 7 6,4

I'oroBo TpehuHa ncMTaHMKa N3HOCK [ Cy Mabe MOTUBUCAHM JIa y4e TOKOM HacTa-
Be Ha JJa/bMHY 3aTO IITO MSX HACTABHUIM Mambe KOHTPO/IMIILY ¥ Y Mak0j MepU IO -
CTHYY fia yue (Mame KOHTPOTHUX 33a/jaTaKa ¥ VICIUTHBAba, Mame 1moxsana). [1pn-
O/IVDKHO jefiHA YeTBPTMHA MCIIUTAHMKA MCKasyje a UM je MOTUBAILVja Malba TOKOM
HaCTaBe Ha JJa/bMHY 3aTO LITO je BpeMe 3a yuere Mambe CTPYKTYPUCAHO 1 3aTO IITO je
Mame IT0CTaB/beHNX POKOBA 32 3aBplIaBambe IIKOJICKMX 3a/laTaka. [leceT mpolieHara
VICIMTAaHMKa M3HOCHU JIa y4e Mambe jep je 1ako fooutu fobpe oljeHe Bapajyhu TokoM
HacTaBe Ha fa/pyHy. VcnmTanunm pebe ykasyjy Ha HemocTaTak IIKO/IcKe aTMocde-
pe, Ha Mame KOHTAKaTa Cca HaCTAaBHUIVMA U IPYTMM y4eHMIMMa 1 Ha Behu ob6um
IIKOJICKUX 33/]aTaKa, Kao Ha (haKTope KOji IOTIPMHOCE [ Ce BhIXO0Ba MOTMBAIMja 32
ydeme CMambI.
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IIpenopyxke 3a yHanpehusare Hacmase Ha 0AbUHY

[Ipenopyke ucnuTaHKKa 3a yHaIpehuBamwe HacTaBe Ha Ja/bMHY NIPEICTaB/bEeHE Cy ¥

Tabemn 6.
Ta6ena 6: IIperopyke ucnuranyuka 3a yHanpehusame HacTaBe
Ha Ja/buHy
Kareropuja N %

Buute nHTepakuyje n3Mely HacTaBHMKA U yIEeHMKA 35 31,8
3aHMM/bVIBIjE TeMe 32 yderbe ¥ aKTUBHOCTH 15 13,6
bormbu TexHMyIKy ycnosu 12 10,9
Borba oprannsaiyja 06pasoBHOT Iporieca 6 5,5
Bume pasymeBarba off CTpaHe HaCTaBHIKA 4 3,6
Bue naprienama y4yerma ydeHnKa 4 3,6
Off CTpaHe HaCTaBHMKA

Buure nnTepakiyje nsmeby haka 1 0,9
Hewrro gpyro 9 8,2

Hajuenrhe HaBegena (mpubmmxao 30% McnMTaHMKA je HABOAM) IIPEIOpyKa 3a II0-
Oo’plIatbe HACTaBe Ha Ja/bUHY OJHOCH Ce Ha BUIle MHTepaKIyje n3Mel)y HacTaBHIKa
n yyenuka. Hajipe, yuenuny ynyhyjy Ha To ma 6u Tpe6ano ga cBY HaCTaBHUIIN Ip>Ke
JacoBe OHJIajH ITO 611 oMoryhmno pasmeny nsmel)y HacraBHmka u yyenuka. [Topep,
TOTa, yKa3yjy Ha oTpe0y Ja HaCTaBHUIIM pefloBHMje 1 Op>kKe OAroBapajy Ha MUTama
KOja ¥IM IIOCTaB/bajy Y4eHUIM, Kopyucrehn nHpopManoHe TeXHOIOTHje. YYeHNIN
(1ux oKo 14%) Takobe mpeaIaxy fa ce MaTepujaiy 3a yderhe yurHe 3aHUM/bYBUjUM
KopuurhemeM TeXHMYKMX MOTYRHOCTH, Kao ¥ #a Oyje BUIIe aKTMBHOCTY y KOju-
Ma O ydeHMUM OWIM aKTMBHUjM, HIP. PafMoHNIe U npe3eHTanyje. [IpnbmoxHO
11% ydeHmka ucrude fa je nmorpedbHo obesbemutu ypehaje 3a nmpahemwe HacTaBe Ha
[a/bVHY YYEHUIIVIMA Y¥ije TIOpOoAMIie HeMajy MoryhHocTH ia ux 06e36eie cB0joj iern
U Ja je moTpeOHO 06y4yaBaTy HaCTaBHMKE ¥ yYeHMKe KaKo fa epUKacHUje KOpUCTe
nHdopmaiuoHe TexHonoruje. Ilpernopyke koje pehe HaBofe ogHOCE ce Ha TO fia ce
6o7pe opraHusyje o6pasoBHM nporec (BehmHoM ce THye npuap)kaBama pacrnopesia
JacoBa), ja HACTAaBHMIM JIMajy BUILE pasyMeBama 3a TelIKohe ca KojuMa ce y4eHM-
IV Cyo4yaBajy TOKOM HAacTaBe Ha JJa/bJHY U [ja BUIIe HA[I/Ie[ajy paji yYeHNKa, Kao U
ma Oyze 3acTylubeHHUja MHTepakuyja Meby ydenniuma y3 ynorpe6dy nadopmaimo-
HJX TeXHOJIOTHja.
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Kako 0a Hacmasa 6yde opzanu306ana HaKoH naxnoemuje

Ha nurame kako Ou ><enmen fa ce HacCTaBa OpraHM3yje HaKOH HaHfaeMuje, BehnHa
ydennka (90,7%) je usjaBuia ma 61 >kesieny HaCTaBy y YIMOHUIN, OK 8,2% M3HOCU
fa O6u Xememy KOMOMHAIMjy HacTaBe Y YYMOHMIIM M HacTaBe Ha Ja/buHy. Pasmosn
360T KOjMX 611 yUeHVIIN >KeJIe/lu HAaCTaBy Y YYMOHUIIM HaKOH MaH/eMje IpUKasaHu
cyy Tabemn 7.

Ta6ena 7: Pa3nosu 360r KOjuX OM y4eHUIIM >KeJleI) HACTaBY y YYMOHNULIM
HaKOH MaHfieMuje

Kareropuja N %
Yueme je 60/be 56 50,9
JpylmiTBenu pasnosu 54 49,1
Hasuka; HopManHo je/ipuposHo je 11 10,0

3 Tabene 7 Moxe ce BUIETH [ja OKO IOJIOBIHE VICIIMTAHMKA JKe/II 1 Ce HAaKOH ITaH-
JeMuje OfBMja HacTaBa y YYMOHUIM jep je CMATpajy IOTOLHOM 3a y4eke I3 pas/iu-
YUTUX pasjiora: 60jba objallllberba 1 BUIIE MOTKPEIUbeba Off CTpaHe HAaCTaBHIKA,
60/be pasyMeBabe, KOHI[EHTpaIja M MOTMBALMja y4eHnKa. Takobe, oko monosnHe
VICIMTaHMKa OJ1 >KeJIe/Io HaCTaBy Y YYMOHMIIM 300T APYIITBEHNX KOHTaKara u3Mehy
ydeHuka u usMely ydennka un HacraBHuKa. Mamy 6poj ncrnmranuka (10% mux) us-
pakaBa Ja 6 Ke/lleo HaCTaBy y YYMOHUIM jep Cy Ha Taj oOMMK HacTaBe HaBMKIIN,
VIV 3aTO IITO Ta CMATPajy HOPMaTHVM, IPMPOSHMM Ha4MHOM 00pasoBamba.

Kapma mpenopydyjy koMOMHOBaHy HAcTaBy, MCIMTaHUIM BUJie HACTAaBy Ha
Ia/bVHY Kao JOJATAK HACTABY Y YIMOHMIYM KOju 611 oMOryhito KOMyHMKaIjy ca Ha-
cTaBHMIMMA KopuinhemeM NHPOPMAIMIOHNX TeXHOIOTHja, JOCTYITHOCT IIpefjaBamba
Ha MHTepHeT IulaThopMaMa ¥ ciipoBolerbe JojaTHe 1 JOITYHCKe HacTaBe.

B JOUCKYCHUIA

Llws oBe cTyamje 61O je a CTEeKHEMO YBIJ, Y CTaBOBe y4eHMKa IIpeMa HacTaBy Ha
Ia/bUHY KOja ce ofiBMja TOKOM aHzpemuje 6omectt COVID-19 y Cpbuju. Cmarpamo
Jla YIO3HaBame CTaBOBA y4EHMKa MOXKe OMTU 3HAYajHO 3a pasyMeBambe Caflallliber
KOHTEKCTa pa3Boja y4eHMKa, aJIi 1 3a pa3MaTparme MOryNHOCTY a HacTaBa Ha Ja/bu-
HY IIOCTaHe Jleo PeJOBHOT 00Pa3oBHOT IIpoLieca.

Y ckmafy ca HamoMm xumoTe3oM Mely ydeHumyMa IpeoBiafaBa HeraTVBaH
OIIIITH CTaB IIpeMa HaCTaBY Ha Aa/buHy. KOrHUTHBHA KOMIIOHEHTa CTaBOBa yTBphe-
Ha je Ha OCHOBY OfIFOBOPA JICIIMTaHMKA O MO3UTUBHUM M HETaTUBHUM acCHeKTUMa
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HacTaBe Ha Ja/buHy. Majia ydeHMIM KOjU Cy yU4eCTBOBAIM Yy UCTPAKMUBAILY YKa3Yjy
U Ha IO3UTMBHE M Ha HeTaTMBHE acIleKTe OBOT BMJla HAacTaBe, HeTaTMBHE acIleK-
Te HAaBOAM BMIIe ucnuTaHuka. Hajuemrhe mckasaH HeraTuBaH acrekaT HacTaBe Ha
[a/bVHY IIPEJICTaB/ba TO LITO HACTABHUIIM He /1ajy JOBO/PHO 00jalllberba YIeHUIIMA
TOKOM IIOMEHYyTe HacTaBe. Y4eHMIM TaKobe 4ecTo ykasyjy Ha HefJOBO/bHY KOMYHM-
Kanyjy usMebhy HacTaBHMKA M y4eHMKA, HMCKY MOTMBALMjy U HaXIby, Kao U TO fia
HaCTaBHMIM Marbe HaJIIe[ajy mpolec ydema. [locMaTpaHo ca CTaHOBMINTA TeOpuje
TpaHcakimoHe yrabeHoctu (Moore, 1983; 2018), Ha/asu 1mokasyjy jja Cy CTpyKTypa
00pa3oBHOT IIpolieca U Aujanor n3Mehy HacTaBHUKA 1 y4eHMKA He3a0Bo/baBajyhn
Kafla je ped 0 HacTaBU Ha JJa/bMHY TOKOM IaHfeMmuje. OBM Hajasyu Cy y CKIafmy ca
pesynTaTuMa CTyfiuja CIpoBeJileH!M Y IPYTUM 3eM/baMa Koje Cy IToKasasie Ja y4eHU-
LIV TIPOLIErbYjY fia je MHTepakuyja usMely HacTaBHUKA 1 ydyeHMKa u usMebhy cammx
ydeHNKa Ha HUCKOM HMBOY TOKOM X/THe HacTaBe Ha Ja/plHy (Adnan & Anwar 2020;
Todri, Papajorgji, Moskowitz & Scalera 2021).

Hapezieny HeraTMBHY aCIeKTY HACTaBe Ha Ja/bMHY TOKOM IIaHZIeMUje CMaTpa-
MO Jia IOTIPMHOCE IIPOLIEHM JIa je TeXKe [ja ce Y4 M Ja Cy LIKOJICKA ITOCTUIHYha Hibka
TOKOM HacTaBe Ha JIa/bJ{Hy Hero TOKOM HAacTaBe Yy YYMOHMIM, HITO M3pakaBa OKO
40% ncnMTaHMKA U3 HAllerT MCIMUTUBamba. Y3uMajyhu y 063up a cMO KOpUCTUIN
HMTarka OTBOPEHOT THIIA, IPETIOCTaB/baMo a OU MPOLIeHAT MICIMTaHUKa KOju Ou ce
CJIO>KIMIN ca OBUM IIpolleHaMa O6Mo0 3HaTHO Behi ja CMO KOpUCTWIN INTamka 3aTBO-
peHor Tuma.

Yuenniy Bupe crnefehe mo3nTMBHE acleKTe HACTaBe HA JJa/bMHY: YLOOHOCT U
BuIe C7TOOOTHOT BpeMeHa, IPOIIMpYBatbe 3Hamba 0 Kopuiihemwy nHGOpMaLVOHNX
TEXHOJIOTMja, JoOpe OlleHe MOTY fia ce 0OMjy Ha JIaKIIM HauyMH, JOCTYIIHOCT Y KBa-
JUTET HACTAaBHUX MaTepyjajia ¥ BUIIEe CAMOCTATHOCTH Y OPTaHM30Baly COIICTBEHOT
ydemwa. HaBeneHo genmmuyaHo otBphyje pesynrate cTyanje Kojy cy ciposenu Byde-
tuh u cap. (Vuceti¢, Vasojevic i Kirin, 2020) xoja je mokasana fa y4eHUI CPeHBIUX
mkoa y Cpouju npenosHajy cnenehe mosuTusBHe acrekTe HacTaBe Ha Ja/bMHY TOKOM
IaH/leMuje: YIITea BpeMeHa 300T Tora IITO He MOPajy /ia OfjIase y LIKOJY, OCTYII-
HOCT HaCTaBHMX MaTepujana y 6110 Koje BpeMe ¥ MOTYhHOCT ia camy OpraHusyjy
CBOje BpeMe 3a yueme. MehyTum, pesynratu Haule cTyauje IOKa3yjy fa CaMOCTa-
HOCT Y OpPraHM30Bamby y4ermba Kao IPeJHOCT BUAM Mamu Opoj ydeHMKa, JoK ce BehiHa
IBJX XKIM Ia MM HEJJOCTajy BeLITHHe JIa CaM)l OpTaHM3Yjy BpeMe 3a ydeme. Y100-
HOCT, cI000IHO BpeMe 1 MOTYhHOCT fo6ujarba 60/bUX OLjeHa Cy aCIeKTy KOju HUCY
CYIITMHCKM IIOBe3aHU ca 0OpasoBHUM IpolecoM. Jla/be, MCKYCTBO y Kopuiihemwy
MHPOPMALMOHNX TeXHOMOrNja npahemeM HacTaBe Ha Ja/bMHY je Y BEINMKOj Mepu
orpaHmnyeHo. Jlakie, MoXXeMO Ja 3aK/by4MMO ja Cy Mely MO3UTMBHUM acmeKTuMa
HacTaBe Ha Ja/bMHY, IIpeMa Buhemy ydeHNKa, 3a 00pa3oBHM Ipollec 3Ha4ajHM 060/ba
Ipe3eHTalllfja MaTepyujaga 3a y4yere U HUX0BA CTaJHA JJOCTYIIHOCT Ha MHTEpPHET
wiatdopmama.
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EMo1oHanHy KOMIOHEHTY CTaBOBa IIpeMa HACTaBU Ha JJa/bMHY BepOaHo je
uspaswia npubmokHo TpehnHa ncnutanuka. OBy yueHnu cy BehmHoM mspaxa-
Ba/IM TO3UTUBHE eMOljyje IIpeMa HacTaBM y YYMOHMLN, TOK Cy pebe mckasuBanu u
NO3UTHBHE M HETaTMBHE eMOll1je IIpeMa HacTaBy Ha la/buHy. Hucka yyecranoct us-
pakaBama eMolja IpemMa ob6a 00/MKa HacTaBe YC/IOB/beHA je TYMe IITO MHTEPBjy
HIje CafIp>kKao CHelyQUyHa MUTamba Koja Ou ce OZHOCUIA Ha eMolyje. Y HapeTHUM
UCTpaXyBamuMa 61 Tpebasio mogpobHIje UCTIUTATY OBY KOMIIOHEHTY CTaBOBa IIpe-
Ma HacTaBU Ha JJa/bIHY.

Kapma ce mocmaTpa MOTMBalMOHa KOMIOHEHTa, BehuHa ydeHMKa M3 y3opka
(mpexo 90%) MMa HYIDKY MOTMBALIMjY 3a yuelbe TOKOM HacTaBe Ha JJa/bMIHY HETO TO-
KOM HacTaBe y yunoHunu. Meby dakTopruma Koju cMarmyjy MOTUBALVjy YYeHUKaA 3a
ydere MCIMTAHUIM Cy Hajuelrhe HABOAWIM HEZOCTaTaK KOHTPOJIE M HaAT/Iefarba
ydera Off CTpaHe HACTaBHMKA, HEJOCTATaK POKOBA M CTPYKTYPMCAHOI BpeMeHa I
MoryhHocT ma ce obpe oueHe no6ujy nmomohy mpeBape. Hekn ydenuiy msHoce
fia je ydeme 3a HBUX BPEJHO, A/l UM je YIIPKOC TOMe TEelIKO Ja ce MOTMBUIIY Oe3
CIIO/ballllbe KOHTPOJIE U IIOTKpeI/berba y 0O/IMKY OljeHa, II0XBajla 1 OYeKMBamba Ha-
craBHMKa. HaBefieHo ykasyje ma BehmHa ydeHMKa HeMa pasBUjeHY MHTPUH3UYIHY
MOTHUBALNjy 3a yueme. [IpeTnocraBbaMo Jja 0Ba I10jaBa Off paHKje IIOCTOj! Y HallleM
00pa30BHOM CHUCTEMY U fia je TIOCTaja BUJ/bUBHUja TOKOM HacTaBe Ha Ja/bMHY KOja
3axTeBa BHIIIEe CAMOCTANHOT y4yema (Saba, 2003). OBa mpeTnocTaBka je y CKIamy ca
paHMjuUM HajlasuMa Ja yYeHUIW Cpenmux mkona y Cpouju He onmakajy o6pasoBHe
aKTMBHOCTY Kao MOTMBuIIYhe, 1a yueme nMa IPBEHCTBEHO MHCTPYMEHTATHY (QYHK-
nyjy 3a wux (Pesi¢, Videnovic i Plut, 2013) u sa Behuny crnobogHor BpemeHa mpoBo-
Jie Y aKTMBHOCTVMA HaMereHM 3a6aBu u onyiuramwy (Pesi¢, Videnovic i Plut, 2012).
[Tpo6reM HeZOBO/PHO pasBUjeHe MHTPUH3MYHE MOTHUBAIMje YIeHVKA ITOCTOjU U Y
APYTUM 3eM/baMa, kao HIIp. Y Cjennmwennm Amepnukum Iprxasama (anp. Gilman &
Anderman, 2006).

Mann 6poj ncnuTaHuKa MCKasyje fa ¢y HofijeJHaKo MOTUBICAHY TOKOM HacTa-
Be Ha JIa/bMHY ¥ TOKOM HacTaBe y Y4MOHUIM. YaK U TV y4eHUIM PETKO U3paXKaBajy
VHTPUH3NYHY MOTUBALIMjy 3a y4eme, Beh ce m03uBajy Ha Crospalllibe Harpaje, Kao
IITO Cy ZoOpe OlieHe ¥ YCIeIIHO MpUIpeMarbe 3a IPUjeMHM UCTIUT Ha (PaKyITeTy.
MoskeMo ma BuAMMO fa BehyHa yyeHNKa M3pakaBa eKCTEPHY peryIanyjy MOTHBa-
Ivje 3a y4yere 03MBajyhn ce Ha 3Ha4aj OIleHa U MMOXBa/la HACTABHMKA 32 HUXOBY
MOTHUBALVjy. JeqHa y4eHUIa je M3pasuia MHTPOjeKTOBaHY perynannjy Kao MOTH-
BallMjy 3a ydemwe nsHocehu jja je ocehame kpuBulle MOTMBHUILE Jja y4IM Kaja uzie y
IIKOJTY, a1 Jja Tor ocehama HeMa TOKOM HacTaBe Ha fla/buHy: Kada cmo y wikonu,
MU CMO JlUle Y IUUe Ca HACMABHUKOM U CIUO HAC je u ocehamo Kpusuuyy axo He 3Ha-
Mo 002080p. Kada cmo onnajH, HacmasHuxk je Hez0e Opyz0e u Hemamo makae ocehaj.
VpentndukoBaHa perynannja Moxke Ja ce Ipero3Ha Koj Majior 6poja MCIMTaHNMKa
KOjI Cy M3jaBWIM JIa MM je ydele 3Ha4ajHO caMo o cebu, JOK HeMa IoKasaresba
MHTerpycane perynanuje Meby ncnuranuumma. Maga npuMemeHN MeTOJ, He OMO-
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ryhaBa nperusHe IpoieHe MOTHBAILVje YYeHNKA, CMaTPaMo fia 00MjeHN pe3ylITaTu
IIOKa3yjy [ja eKCTepHa peryalija yuemwa IpeoBiajiaBa y 1aToM Y30pKy.

Hexonmko Bpcra 0AroBopa, Koje Cy MCIUTAHMIM 4€CTO JIaBajii, II0Kasyje ja
BehyHa y4yeHMKa ¥IMa HeJJOBO/bHY caMoperynauujy y yuewy. Oun ce Behunom xane
Ha HeJIOCTAaTaK CIOJ/ballllbel CTPYKTYPMCalba I KOHTPOJIEe yuema Off CTpaHe HacTaB-
HIKa TOKOM HacTaBe Ha Ja/buHy. Takobe, n3pakaBajy ja M je Ia>kiba Mama 3a Bpe-
Me IIpejaBarba OHJIAjH HEro TOKOM IIpefjaBama y Ko/, Hekn HaBogie ja HacCTaBHU-
I yCMepaBajy BbIXOBY MKy TOKOM HacTaBe y yunonuny. Hagame, yecto msHOCe
fla HeJoCTaTaK CTPYKTYPUCAHOT BpeMeHa TOKOM HacTaBe Ha JIa/bMHY JIMa HeraTu-
BaH YTHUIIA] HA IbMXOBO YY€be, jep MM HENOCTajy BEIITHHE ITOCTaB/bakba LM/bEBA U
eduxacHor kopuurhema BpeMeHa, Kao y cinenehem uckasy: Hemam ocehaj da cmo y
wikonu. Kao 0a cmo na pacnycmy. Oonaxcem yuerve 00 nocnedrvez mpeHymka. Beoma
Mamu 6poj y4eHMKa M3HOCK Jja Cy HaKOH Iep1oja Ipuiarohaparma ycrenn jja Io-
CTUTHY caMoperynanujy y yuemwy. Tu yuenuny nctuay sehy camocramHoct y opra-
HM30BambYy COICTBEHOT yuelha Kao ITO3UTUBAH aclleKaT HacTaBe Ha Ja/buHy, HIp. Te
Hedesve, Kada He udem y WKOLY, Mozy 607we 0a ce Noceermum ce0jum 0b6ase3ama, yuerby
3a KOHMPOHe U U3PAdu HeKux 000AMHUX 30amaxa, Wmo He moz2y Moauko 006po da
nocmuexem Kaoa uoem y Wikosmy.

VIHTpUH3MYHA MOTHUBALMja, KA0 1 OO/INIIN eKCTPUH3MYHE MOTHBALyje KOju ce
OIMKYjy BehMM cTeleHOM caMofieTepMIHaLMje JONPMHOCE MO3UTVBHUM MCXOMM-
Ma y obyacTiMa akaeMcKOr ocTUrHyha, MCTpajHOCTH U IICHMXOJIOIIKe JoOpoouTH
(Howard, Bureau, Guay, Chong & Ryan, 2021). Camoperynanuja y yuemwy je Takobhe
3HayYajaH ynmHWIaL akagemckor nocrurayha (Pintrich & Zusho, 2002). Hanasu oor
UCTpaXKVBama yKasyjy Ha To Jja cy oBU (akTopy HUCKK Mehy ydeHunnma u fa 6u
0110 3HAYajHO MPY>XUTY HOAPLIKY YYEHNUIIMMA Y Pa3BOjy Y OBMMA JOMEHNUMA.

Kapa je ped o mpemnopykama 3a yHanpehuBame HacTaBe Ha Ja/biHY, Y CKIafly ca
HAIIOM IIPeTIIOCTaBKOM, Beha mHTepakumja n3Mely HacTaBHUKA M yUeHUKa IIpef-
CTaB/ba MPEMOPYKY KOjy Cy McuTaHuIy Hajuenrhe npemmaranu. OBo je y ckaamy ca
IIOCTaBKOM TeOplje TPaHCAKIVIOHe YAa/beHOCTH O 3Ha4ajy [ujanora y o0pasoBHOM
npouecy. [la/be, NCIUTAaHUIIM Cy YeCTO HABOAWIM MOTPeDy Koja ce Tide OpraHmsa-
IVIOHMX ¥ TEXHWYKUX MOOO0JbIIaka, Kao U 32 3aHMM/bMBMjUX TeMa U aKTUBHOCTU
TOKOM yuemwa. CTpyKTypa 06pa3soBHOT IIpolieca Takobe je 3Ha4ajaH acrekar, mpema
TEOPMjU TPAHCAKIVIOHE Ya/beHOCTH, KOjU Ce OTHOCK Ha (IeKCHOVTHOCT HaCYIIPOT
pUIMAHOCTY 00Pa3OBHMX IIWJbeBa U METOAA. Y CKIajly ca JaTOM TeopujoM, fobuje-
HJ HaJIa3M MOKa3yjy Aa OM yUeHUIV >KeJle/u Jja OBY aclleKT! 0Opa3soBHOT Ipoleca
Oyny y Behoj mepu npunarohenn muxoBuM nHTepecoBamwuma. ViHTepHeT matdop-
Me oMoryhaBajy peann3oBame pasIMINTUX BPCTa aKTUBHOCTY TOKOM yuema. Te Mo-
ryhHocTy 611 HacTaBHUIIY MOT/IM Jja ucKopucTe y Behoj Mepn.

Ha xpajy, Ha/tasu oBOT MCTpaKMBama yIyhyjy Ha To Koje Ou aciiekTe HacTaBe
Ha JJa/BUHY 01710 J0OpO 3aapKaTy, IpeMa Brubemwy yueHMKa, Kajja ce IaHeMuja 3aB-
pumt. To cy cnepehu acriekTn: opaTHa KOMyHMKaIMja ca HACTaBHUILIMMA KPO3 YIIO-
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Tpeby MHGOPMALMOHNX TeXHOIOTHja, TPajHa HOCTYIIHOCT IIpefiaBarmba Ha MHTEPHEeT
waTdopmama 1 OfpKaBame TOAATHIX 0OPAa3OBHIX aKTUBHOCTH 32 II0jefjJiHe IpyIie
ydeHUKa IyTeM MHTepHeTa. Buhemwa yuennka Mora 6u 6utu ysera y 063up, 3ajeHO
ca BubemwnMa HacTaBHUKa, IPU OCMUIIUbaBawy Moryhux 6yayhux yHouiemwa eneme-
HaTa HaCTaBe Ha [Ja/bMHY Y OMIITI 0OPa3soBHM IIPOLieC.

Ocparnuuera u cmepruye 3a 6yoyha ucmpaxusarea

Y 0BOM MCTpaXMBamby YCMEPWINM CMO Ce Ha CTaBOBE y4eHMKa IpeMa HAacTaBU Ha
fa/biHy ToKoM nanfemuje. Kao mro ykasyjy Joneny u cap. (Dolenc, Sorgo & Ploj
Virti¢, 2021), HacTaBHUIV M yYEHMIM MOTY MMATy pasjindnTa Bubema Tor mporie-
ca. Bynyha ncrpaxuBama Tpebaio 61 ga MCIUTYjy HepCHeKTUBe M yYeHMKa U Ha-
craBHUKa. Takobe, kako Halle mcrpaxuBame 00yXBaTa pe/laTMBHO Malll y30paK
ydeHrka, Behunom n3 beorpaga, MoryhHoCT yomiuraBama Hajlasa je OrpaHUYeHa.
CMaTpaMo Jja 0Ba CTyAMja IIPy>ka IOofjaTKe KOju MOTY OUTH yIIOoTpe6/beHN 3a KOHIN-
HMpame YIIUTHUKA O CTABOBMMA IIpeMa HaCTaBY Ha Ia/bMHY TOKOM IaHfIeMuje KOju
Ou ce Morao mpuMemMBaTH Ha BeheM 1 y foMeHy conyopeMorpadcKux Bapujabim
Pa3HOBPCHUjEM Y30PKY.

B 3AKJ/bYYAK

JHTepBjyn Ha OCHOBY KOjIX je pealn30BaHO OBO MCTPaKMBambe OMIN Cy CripoBefie-
HJ KaJia Cy UCIIUTaHNIIN NMaJI HPI/I6TH/I)KHO roanHy fjaHa MCKyCTBa 'y BE€3U Ca HacCTa-
BOM Ha Jja/buHy 360r mangemuje 6omecti COVID-19. Cmatpamo ja je Taj mepuop
610 OBO/BHO AYT [ja O Y4EHMIV MOIJIM fIa CTeKHY YBUJ| Y Pa3/INuNTe acIeKTe OBe
HacTaBe U HaylMHA Ha KOje ce OfjBMjaja O TOT BpeMeHa M Jja M3rpajie PelaTHBHO
crabunHe craBoBe Ipema 10j. Kopuiheme nHTepBjya Koji je campskao IMTamba
OTBOPEHOT TUIa OMOTyh1Io je fla CTeKHeMO LIMPOK yBHUJ Y CTaBOBe ydeHMKa. [lo-
OujeHn Hamasy ykasyjy fia BehyHa y4eHMKa MMa HeraTuBHe CTaBOBe IIpeMa HacTaBy
Ha Jja/buHy ToKoM nanzeMuje 6onectu COVID-19. Hajuenthe HaBohenu HeraTuBHM
aCIIeKT! HacTaBe Ha JJaJbUHY OIHOCE Ce Ha HeJIOBO/bHY MHTEPaKIMjy u3Mely HacTas-
HJMKA )1 YYeHMKa y Be3J) ca HacTaBHUM TeMaMa. Beha komyHukamuja tpebano 6u ma
Oyne ocTBapeHa KpoO3 BUIIE OH/IAjH YacoBa ¥ KPO3 BMIIe MOTYNHOCTM Ipy>KeHMX
Y4€HUIMIMa Jla SUCKYTYjy O HACTaBHMM TeéMaMa Ca HaCTaBHUIVMMA Y SPYTUM Y4€HN-
IVIMa ITyTeM OHJIAjH ITTaTHOPMIL.

VcTpaknBame je yKasano M Ha HeJOCTaTaK MHTPUMH3MYHE MOTMBaLije ¥ Ha
TO JIa yYeHUIM HeMajy JOBO/PHO BellITMHA caMoperynanuje y ydemwy. OBe Temkohe,
KOje Cy HaIJIallleHe TOKOM HacTaBe Ha JIa/bJHY, IIOCTOje ¥ Y PeOBHOM 0OPa3soBHOM
KOHTEKCTY 1 HOTPeOHO je YCMEepUTH ce Ha Ipy>Karmbe MOAPIIKe YIeHMUIVIMA Ja UX
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npesasnby. Kako mangemuja u npuMeHa KOMOVMHOBaHe HacTaBe — y YYMOHWLIN U
HacTaBe Ha Ja/bUHY U la/be TPajy, Mory oMoryhuru fia ce ctBope npuinke koje he
nomMohu ydyeHMIMMa Jja pa3Bujy BeLITHHE caMoperynanyje y yuewy. Ilogpuika Ha-
CTaBHUKA, ITefJarora 1 IIKOJICKVX IICMXO0J/IOTa MOTY OMTH 3Ha4YajHY Y TOM IIPOLeCy.

YdecHNIIM KOjy Cy y4ecTBOBAIM Yy MCTpaXMBamwy Bupe ciaefehe mosutuBHe
acIleKTe HacTaBe Ha JIa/bMHY U CMATpajy Aa oHM Mory outu yrpabenu y ob6pasos-
HJ NIPOIleC HAKOH IIaHjeMuje: NOJAaTHA MHTepaKIMja ca HaCTaBHULIMMA KPO3 KO-
puirhemwe MHGOPMALVIOHNX TEXHOIOTHUja, IPE/ICTaB/babe MaTepujaia 3a ydeme IIy-
TeM MH(OPMALMOHNX TEXHOJIOTHja M CTATHA JOCTYITHOCT MaTepujala 3a yuere Ha
MHTepHeT Iwiatdhopmama.

B npunor

YHanpeo depunucana numarea norycmpyKmypucanoz uHmepsjya
0 CMasosuUMa npema Hacmasu Ha 0abUHy KOHCHPYUCAHO?
Y 060M UCMPANUBAIDY

1. la m1 cu HacraBy moxabhao/ma Ha KOMOMHOBAaHM HAa4YVMH WIN CaMO OHJIAjH
TOKOM OBe€ IIIKOJICKE FOfjuHe?

2. lllTa Myc/mmiI o HacTaBy HA JA/bUHY?

3. Jla 1M TOCTOju HELITO IITO TU Ce IIOCeOHO Joaja TOKOM HacTaBe Ha JJa/bUHY
y mopebemy ca HaCTaBOM Y y4MOHNIIN?

4. Jla M TOCTOjM HEWITO IITO TM Ce IOCeOHO He [omajjla TOKOM HacTaBe Ha
Ia/bUHY Y mopehemy ca HacCTaBOM Y YYMOHMIU?

5. Jla M1 mOCTOjM pasiuKa y TOMe KOJIMKO JOOpO MO>KeII a Hay4duIl Heke
IIpeaMeTe Kajla je HacTaBa Ha Ja/bUHY U KaJja je y ydnoHunu? AKo IoCToju, y
4eMy je pasnmka’l

6. la i mocToju pasnnka y ToMe KOIMKO SKeINII [ia YINII KaJia je HacTaBa Ha
Ta/bMHY U KaJja je Y YIMOHULIM? AKO ITOCTOjH, Y UeMY je pas3inKa?

7. 3alliTo je TBOja >Ke/ba Jla YUMII pa3nndnuTa/jeJHaKa TOKOM HacTaBe Ha Jajbu-
HY ¥ KaJja eIl y HIKOJTy?

8. IllTta 6u mpey10X10/ma Kako 6u ce mo6ospIIaza HaCTaBa Ha JJa/bUHY?

9. Kako 6u xeneo/na jja HacTraBa Oyje OpraHn3oBaHa HaKOH maHaemuje? 3a-
ITO 611 TO YKenmeo/ma?
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OTHOIIEHME YYAIIVXCS K QVICTAHIIMOHHOMY OBYYEHUIO
BO BPEMS ITAHJEMIY KOPOHABVIPYCHO MH®EKIINU
(COVID-19)

Upena Cmorixosuu v Mapusi Enuu
benrpancxmit yausepcutet, Cepbus, BpakynbTeT CIenyaaTbHOTO
06pasoBaHs ¥ peabIMTalNN

Annomayus. ObpasoBaTenbHasA cpefia IpeTepIieNia 3HAUNTENbHbIE U3MEHEHNA BO BPeMA
IpoJoDKaloLIelica maHgeMuy KopoHasyupycHot nadexuym (COVID-19). Ienpio gaHHOrO
MICCTIelOBaHNA ObIIO U3YYUTh OTHOIIEHNE CTyfleHToB B Cepbuu K JUCTaHIMOHHOMY 00Y-
YeHMIO B TedeHMe 3Tol MmaHgeMuy. Hamy 6B MOCTaBIeHbI CIeAyIoIue 3a/jadi: M3yInTh
KOTHUTVBHYIO COCTaB/IAIIIYI0 OTHOLIEHNUI YYal[MXCS, MMes B BUJY MX BOCHPUATHE IIO-
JIOKUTENbHBIX ¥ OTPUIIATEIbHBIX aCHEKTOB JUCTAHIMOHHOTO OOyYeHM:, M3y4UTh MOTH-
BaIlVIOHHDBI/I KOMIIOHEHT Ha OCHOBE BBICKAa3bIBAHMII yJalIUXCA O TOM, KaK NMCTaHIMIOHHOE
obydeHne BIUAET Ha UX MOTVMBAIMIO K 0OYYIEHNIO ¥ UCCIeIOBATh SMOIMIOHAIbHYIO COCTaB-
JIAIOIIYI0, OCHOBAHHYIO Ha Bep6aTbHO BHIPAYKEHHBIX SMOIVIAX B OTHOIIEHNN JAHHO (OPMBI
o6ydeHns. Ber6opxa cocrosna us 110 yueHNKOB HauaTbHBIX KTACCOB (C 5 0 8 KITacChl) U yue-
HMKOB CpefHMX Ko B Cep6uim. BpIIo NCIIONTB30BaHO IOMYCTPYKTYPUPOBAHHOE NHTEPBBIO.
[Tormy4yeHHbIE OTBETHI OBIIM MTPOAHATU3UPOBAHMI C TIOMOMIBI0 KAYeCTBEHHOTO KOHTEHT-aHa-
nm3a. Pe3ynbTaThl IIOKAa3bIBAIOT, YTO GOBIIMHCTBO YUYEHNKOB OTPUIIATEIBHO OTHOCATCA K
IMCTAaHIMIOHHOMY OOYYeHMIO U 9TO OCHOBHBIM HEJOCTATKOM STOTO Bufia OOy4eHUS ABJIA-
€TCSl HEJOCTAaTOYHOE B3aMMOJENCTBME MEXY YYUTeIAMN U yieHuKamu. [lo MHeHmIo y4a-
IVXCS, AVMCTAHI[MOHHOe O06ydeHNe MMeeT TakKe ¥ HeKOTOpPbIe MOMOXKNTeNbHbIe aCIeKThI,
KOTOPbIE MOTYT OCTaThCA U IIOC/Ie OKOHYaHMA ManAeMyyt. OHM OTHOCATCS K MCIIO/Ib30BaHNIO
nHOopManMoHHbIX TexHonormit (JIT) mpy obuieHNy MeXAy yduTenaMy U ydeHUKaMu, K
JTydIIeMy TIpefiCTaBIeHNUIO TeM [/ 00YYeHNA C UCIOMb30BaHMEeM MH(POPMAI[MOHHBIX TEXHO-
JIOTIA, @ TaKXKe K IIOCTOSTHHOI JOCTYITHOCTU y4e6HOTO MaTepuaia Ha OHIalH-TITaTGopMax.
[Tormy4yeHHbIe TAHHbIE YKAa3bIBAIOT Ha OTCYTCTBIUE MHTPMHCUBHOI (BHYTPEHHEN) MOTUBAIIN
¥ Ha HEJJOCTATOYHO PAa3BUTYIO0 CAMOPETYIAIVIO Y YJAIIMXCA B IIpoIiecce 0OyUeHNI, YTO Haflo
IPEOJONETh, B CBA3Y C T€M, YTO OHM OTPUIIATEIbHO BAMAIOT Ha aKaJleMI9ecKoe PasBUTHE,
He TOJIbKO BO BpeMsA IUCTAHIMIOHHOTO 0OyJeHNs, HO U KOTZIa 3aHATHA IPOBOAATCS BXKUBYIO,
B KJIacce.

Kniouesvie cnosa: oHmaitH-obydeHMe, JUCTAaHIMOHHOE OOydeHMe, BOCIIPUATIE YJAIIUXCH,
HaHJeMUsA, KayeCTBEHHOE MCCTIeOBaHMe.
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ABSTRACT

The educational context has been disrupted by the ongoing COVID-19 pandemic. The aim of
the study was to explore attitudes of pupils in Serbia toward distance education during the
pandemic. Specifically, we aimed to explore the cognitive component of pupils’ attitudes
through their perception of positive and negative aspects of distance education, the motivational
component based on the expressions of how distance education affects pupils’ motivation to
learn, and emotional component through verbal expressions of emotions toward distance
education. The sample for the study included 110 pupils attending primary (5™ to 8" grade) and
secondary schools in Serbia. A semi-structured interview was employed. Data were analysed
using qualitative content analysis. The findings suggest that majority of pupils have negative
attitudes toward distance education and that they find insufficient interaction between teachers
and pupils to be the major shortcoming of distance education. Positive aspects of distance
education which could be preserved after the pandemic according to the participants views are:
communication between teachers and pupils using information technologies (IT), technical
possibilities for a better presentation of learning topics and permanent availability of learning
materials on online platforms. The study revealed the lack of intrinsic learning motivation and
deficiencies in pupils’ self-regulation of learning which are important to be overcome as they
impede pupils’ academic development both in distance and in classroom education.
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@ INTRODUCTION

The educational context, as well as other spheres of life, has been disrupted by the
ongoing COVID-19 pandemic. As a response to the pandemic, educational systems
worldwide have adopted various modalities of distance education using information
technologies (IT). In Serbia, a combination of classroom education and distance
education has taken place. The predominant modes of distance education have been
the use of online platforms and other means of internet-based communication, and
television broadcasting of lectures.

The education in Serbia has taken different forms since the beginning of
the pandemic. During the first wave, from March to April 2020, all primary and
secondary school pupils attended distance education. Afterwards, primary school
pupils of grades 1 - 4 attended exclusively classroom education. Older primary school
pupils and secondary school students mostly attended a combined model, although
parents had the opportunity to decide for their child between distance and combined
model. The combined model was realised by splitting the classes into the groups
which alternatively had classroom or distance education. The exclusively distance
education model was reintroduced during some periods of high disease incidence.

Distance education refers to “all forms of learning and teaching in which those
who learn and those who teach are for all or most of the time in different locations”
(Moore, 2003, p. ix). A definition of distance education which gives more account of
educational processes states: “distance education covers forms of study that are not
under the continuous, immediate supervision of tutors present in classrooms or on
the same premises as their students but that nevertheless benefit from the planning,
guidance and teaching of a tutorial organisation” (Holmberg, 2003, p. 80).

Distance education has been present in certain societies for more than
two hundred years. Since the introduction of computer-based communication
technologies during the last decades, online education (education based on Internet
asa communication channel) has become a predominant mode of distance education.
Online education is provided at all levels of education, either in a form of fully online
programmes or blended programmes, combining online and classroom teaching
and learning (Borup, Chambers & Stimson, 2019)

Hodges et al. (Hodges, Moore, Lockee, Trust & Bond, 2020) warn that it is not
justified to refer to the adoption of online modes of education during the pandemic
simply as online education. Online education is the term used for educational
processes which are thoroughly planned and prepared, and designed based on
scientific models. In contrast, the shift to online education during the pandemic was
urgent and unplanned. The authors propose the term emergency remote teaching for
these temporary, improvised educational solutions.
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Bearing in mind this caveat, we assume that theoretical approaches to distance
education may help to elucidate the educational processes which have taken place
during the pandemic. The Transactional distance theory of distance education
proposed by Moore (1983, 2018) has been applied to online and blended forms
of education (e.g. Huang, Chandra, DePaolo & Simmons, 2016; Zilka, Cohen
& Rahimi, 2018). The theory focuses on three dimensions of education process:
structure, dialogue, and autonomy. Structure refers to the degree of flexibility of
educational objectives and methods, i.e. to the extent to which educational process
can accommodate to individual needs and preferences of learners. Dialogue between
teachers and learners is a form of interpersonal interaction which is constructive
and in which both teachers and learners are respectful towards one another and
contribute to the education process. Autonomy is viewed as the extent to which
learners make by themselves decisions regarding what and how to learn. According
to the theory, transactional distance in the process of education is determined
by dialogue and structure. Transactional distance increases with the increase in
structure, whereas it decreases with the increase in dialogue. There is an assumption
of the inverse relationship between dialogue and structure: when structure increases,
dialogue decreases and vice versa (Saba, 2016). In educational processes with
high transactional distance, more learners’ autonomy is required, whereas low
transactional distance provides more support for learners who are less capable to
regulate their own learning.

Researchers of distance education agree that that form of education brings more
autonomy and independence to students and that it is necessary that students take
more responsibility for their learning in distance — compared to classroom education
(e.g. Saba, 2003). Accordingly, we presume that conceptualisation of self-regulated
learning and learning motivation may be relevant for understanding pupils’ distance
learning.

Zimmerman defines self-regulated learning as “the self-directive process by
which learners transform their mental abilities into academic skills” (Zimmerman,
2002, p. 65.). He states that self-regulation of learning is not a personal trait, but
involves the selective use of specific processes adapted to the particular learning task.
Self-regulation includes the following components: setting specific proximal goals
for oneself, adopting adequate strategies for obtaining the goals, monitoring one’s
performance for signs of progress, restructuring one’s physical and social context
to make it compatible with one’s goals, managing one’s time use efficiently, self-
evaluating one’s methods; attributing causation to results, and adapting future
methods (Zimmerman, 2002).

Self-regulated learning depends on learning motivation (Zimmerman &
Moylan, 2009). One of the theoretical approaches to learning motivation is the Self-
determination theory developed by Deci and Ryan (1985; Ryan & Deci, 2000). The
theory distinguishes between intrinsic and extrinsic motivation. Intrinsic motivation
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refers to engaging in an activity because it is inherently interesting or enjoyable.
While intrinsic motivation is unitary, there are four types of extrinsic motivation,
which differ in the degree of self-determination (Grolnick, Gurland, Jacob &
Decourcey, 2002). External regulation refers to the least self-determined motivation
which is under the control of external rewards and punishments. The second type of
extrinsic motivation is introjected regulation which denotes that external demands
have become self-demands. Individuals with this form of motivation act in certain
ways in order to avoid feelings of guilt or shame. Identified regulation refers to
regulation based on valuing certain activities. The most self-determined form of
extrinsic motivation is integrated regulation which means that certain behaviours
are undertaken because they belong to an individual’s system of values.

Attitudes of the participants in the process of education are important factors
of that process and thus warrant investigation. Attitudes are defined as relatively
stable dispositions to think, feel and act in a certain way toward a certain object
(Trebjesanin, 2018). They have cognitive, emotional and action or motivational
component The cognitive component of the attitude refers to the knowledge about
the object, the emotional component consists of emotions related to that object,
and motivational component refers to the tendency to act in accordance with the
attitude. Research investigating attitudes towards distance education during the
pandemic has mostly concentrated on the university education (e. g. Adnan &
Anwar, 2020; Dolenc, gorg & Ploj Virti¢, 2021; Unger & Meiran, 2020). Education
is necessarily related to the broader social and cultural context suggesting the need
to pursue investigation of education during the pandemic in different countries.
Several studies in Serbia addressed this topic by focusing on attitudes of university
students (Pordevi¢é, Pavlovi¢ & Vesi¢-Pavlovié, 2020; Prodanovi¢ & Gavranovié,
2020), parents of children with special needs (Basi¢, Macesi¢-Petrovi¢, Arsi¢ & Gajié,
2020; Jerki¢ & Stankovi¢, 2020), and secondary school students (Vuceti¢, Vasojevi¢
& Kirin, 2020). Predominantly questionnaires with close-ended questions were
employed in these studies.

We aim to contribute to this field of study by investigating attitudes of
primary and secondary school pupils in Serbia toward distance education during
the COVID-19 pandemic using interview method, which may provide a broad and
nuanced insight into various aspects of pupils’ attitudes.
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B METHOD

The aims of the study are to investigate pupils’ attitudes toward distance education
during the COVID-19 pandemic, pupils’ suggestions for the improvement of the
practice of distance education and their views on the ways in which education
process should be organised after the pandemic.

In accordance with the aims of the study, and the conceptualisation of attitudes
as consisting of cognitive, emotional, and motivational component, the research
tasks are the following:

- To investigate the cognitive component of pupils” attitudes, i.e. what they
consider to be positive and negative aspects of distance education during the
pandemic.

- To investigate the emotional component of pupils’ attitudes, i.e. what
emotions they verbally express toward distance education during the
pandemic.

- To investigate the motivational component of pupils’ attitudes, i.e. their
motivation for learning in distance education, and factors which, according
to their opinion, determine that motivation.

- To establish what pupils recommend for the improvement of distance
education during the pandemic and whether there are elements of distance
education that should be incorporated in the educational process after the
pandemic according to pupils’ views.

The Transactional distance theory (Moore, 1983, 2018) postulates that distance
education requires more pupils’ autonomy in pursuing educational goals. Given
that pupils have no previous experience with this form of learning, and thus may
lack skills of self-regulated learning, we hypothesise that negative attitudes toward
distance education prevail among pupils.

According to the Transactional distance theory (Moore, 1983, 2018), dialogue
between teachers and pupils is a significant component which positively contributes
to the educational process. Considering that distance education during the pandemic
has been followed by diminished opportunities for interaction between pupils and
teachers, we hypothesise that recommendations of pupils for the improvement of the
distance education process will be related primarily to the increase in teacher-pupil
interaction.

The convenience sample for the study included 110 pupils (68 females and 42
males) attending primary (5" to 8" grade) (n = 55) and secondary schools (n = 55)
in Serbia, predominantly in Belgrade (n = 56). The number of participants per grade
ranged from 12 to 15. Among secondary school students, 26 attend grammar schools
and 29 vocational schools (four-year programmes).
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Participants were recruited through personal contacts of students of special
education and rehabilitation. Written informed consents were obtained from
participants’ parents before conducting interviews. The interviews were conducted
by the authors of the study. individually, using online video calls, during April 2021.

The semi-structured interview was constructed for the purposes of this study,
covering the topics in accordance with the aims of the study. The predefined
questions of the interview are presented in Appendix 1. Additional questions were
asked depending on the participants’ answers. We endeavoured not to use suggestive
questions. A cognitive component of the attitudes toward distance education
was investigated through questions referring to positive and negative aspects of
distance education as perceived by the participants. A motivational component
was assessed based on the questions concerning the effects of distance education on
pupils ‘motivation for learning, and factors which contribute to these effects. The
interview did not contain specific questions devoted to the emotional component
of the attitudes. This component was investigated based on verbal expressions of
emotions which appeared in participants’ answers to various interview questions.
Further questions of the interview referred to suggestions for the improvement of
the practice of distance education; and to views on the ways in which education
process should be organised after the pandemic.

The audio recordings of the interviews were transcribed verbatim. Data were
analysed using qualitative content analysis (Schreier, 2012). The analysis included the
following steps: 1) building a concept- and data-driven frame of coding consisting
of categories and subcategories; 2) segmentation of the material into the units of
coding; 3) coding, i.e. determining subcategories to which units of coding belong.

The frame of coding included the following categories of topics contained in
participants’ answers: general attitude toward distance education; emotions toward
distance and classroom education; positive aspects of distance education; negative
aspects of distance education; motivation for learning in distance education;
factors which positively contribute to learning motivation in distance education;
factors which negatively contribute to learning motivation in distance education;
recommendations for the improvement of distance education; the preferred way of
education after the pandemic; and the reasons for the preferred way of education
after the pandemic.

A thematic criterion was used to divide the material into the units of coding. In
qualitative content analysis themes correspond to subcategories of the coding frame.
Each expression of a theme was considered a unit of coding. Thus, the units of coding
were of different structure, they were sentences, parts of sentences, or consisted of
more than one sentence.

The two authors independently coded the material. The overall agreement (for
all units of coding) was 90%. Disagreements were resolved by discussion.
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B RESULTS

A preliminary analysis of the data suggested that the answers of primary and secondary
school pupils do not differ in important ways. For that reason, the following analyses
were performed on the whole study sample.

The frequencies and percentages presented in the following results refer to
participants who expressed certain themes. Since the participants could express
more themes related to some categories, we did not calculate total frequencies and
percentages for these categories (Tables 2, 3, and 5-7).

The categories of a general attitude toward distance education, discerned
through the answers to the question “What do you think about distance education?”
are presented in Table 1. We note that the general attitude could not be determined in
the answers of all participants, because some participants responded to this question
by focusing on specific aspects of distance education.

Table 1: General attitude toward distance education

Category N %
Positive general attitude 13 11.8
Positive general attitude,
Lo 5 4.5
but classroom education is better
Negative general attitude 47 42.7
Distance education has both positive 14 127
and negative aspects '
Distance education is good
L 9 8.2
for the pandemic circumstances
Not sure 1 .9
No expression of a general attitude 21 19.1
Total 110 99.9

The negative general attitude toward distance education is the most prevalent. It is
expressed by almost a half of the participants. About 12% of the participants have
the general positive attitude. Other participants express a moderate attitude, stating
the following: that distance education has both positive and negative aspects, that it
is good but that they find classroom education better, or that distance education is
adequate during the pandemic.
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Cognitive component of the attitudes toward distance education

A cognitive component of the attitudes toward distance education was examined
through the questions referring to positive and negative aspects of distance education
as perceived by the pupils. Positive aspects of distance education, according to the
participants, are presented in Table 2. As can be seen, over one half of them express
that they like the comfort of attending lectures from home (e.g. “I like it when I
can lay in bed and listen to lectures”) and not having to commute to school (e.g.
“I am there in just one click”). Almost a quarter of the participants state that they
like that there is less to learn, and easier to learn and get good grades in distance
education, compared to when they go to school. Approximately 13% of pupils point
that learning materials may be better presented through the use of technology in
distance education and/or that they find it suitable that learning materials (lectures,
presentations) are available to them at any time on internet platforms. A small
number of pupils point that they like more autonomy in organising learning. Also
a small number of students state that they like using computers and enlarging their
knowledge on IT during distance education.

Table 2: Positive aspects of distance education, according

to the participants
Category N %
Comfort and more free time 62 56.4
Use of IT and expanding knowledge on IT 4 3.6
Easier to learn and to get good grades, less learning is expected 26 23.6

Learning materials presented in a better way thanks to technology and

14 12.7
available at any time
More autonomy in organisation of own learning 2 1.8
Miscellaneous 5 4.5

Negative aspects of distance education, as seen by the participants, are presented in
Table 3. The most often mentioned (by approximately two thirds of the participants)
negative aspect is the lack of teachers’ explanations. Some pupils state that teachers
send them learning material and do not hold online lectures. These pupils complain
that it is hard to learn some subjects without interaction and without possibility
to pose questions when they do not understand something. Other pupils, who
do have online lectures, point that explanations during online lectures are harder
to be understood. Related to this complaint, is the one about the insufficient
communication with teachers or other pupils concerning learning that is also often
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expressed by the participants (approximately 28%). As they observe, teachers do
not communicate with them, they do not answer their questions on time, and do
not provide enough information regarding pupils” obligations. Some pupils express
that they miss the exchange of ideas regarding learning subjects with other pupils.
About 40% of the participants state that it is harder to learn, and that they learn
less in distance compared to classroom education. Approximately one third of
the participants point that they dislike the lack of contact with school friends and
teachers in distance education, and about the same number of students say that they
are less motivated and/or concentrated during distance learning. Approximately 10
% of pupils complain that it is harder to learn in distance education because they
lack external control in terms of tests, and teachers’ expectations. Less frequently
are mentioned the following shortcomings of distance education: organisational
problems (e.g. teachers do not stick to timetable), exhaustion due to long work using
IT, problems related to technology, and less effort exerted by pupils or teachers.

Table 3: Negative aspects of distance education, according
to the participants

Category N %

Lack of social contacts 38 34.5
Harder to learn, less is learned 45 40.9
Organisational problems 8 7.3
Lack of teachers’ explanations 71 64.5
Hard to work using IT 4 3.6
Lack of external control 13 11.8
Lack of communication with teachers

and other pupils concerning learning 3 28.2
Lack of pupils’ or teachers’ effort 7 6.4
Lack of motivation, concentration 37 33.6
Problems related to technology 8 7.3

Miscellaneous 3 2.7
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Emotional component of the attitudes toward distance education

Some of the participants’ answers contained expressions of an emotional tone toward
distance or classroom education. The categories of answers are presented in Table 4.

Table 4: Emotions toward distance and classroom education

Category N %
Positive emotions toward distance education 9 8.2
Positive emotions toward classroom education 16 14.5
Negative emotions toward distance education 9 8.2
No expression of an emotional tone 76 69.1
Total 110 100.0

It can be seen in Table 4 that approximately one third of the participants express an
emotional tone toward distance or classroom education. A positive emotional tone
toward classroom education is expressed by approximately 15% of participants in
answers such as “I like much more when we go to school”, “We can’t wait to get back
to school”, and “We all miss those nice times”. The same number of participants,
approximately 8%, express positive (e.g. “Everything is super”. “It’s cool”) and
negative emotions toward distance education (e.g. “This is unbearable”, “I don’t like
it”).

Motivational component of the attitudes toward distance
education

Motivational component of the attitudes toward distance education was examined
through the questions regarding pupils’ motivation to learn during distance
education compared to their motivation during classroom education and factors
which influence motivation. The great majority of pupils (92%) estimate that their
motivation is lower in distance learning, 8% say that their motivation is at an equal
level, and there are no participants who think that their motivation is higher in
distance- compared to classroom education. Beneficial factors which contribute
to motivation during distance education were pointed by two participants. One of
them expressed that autonomy in organising own learning has positive effects on her
motivation, and the other that she is motivated because it is interesting to use IT.
Factors which, according to participants’ opinions, negatively influence motivation
for learning during distance education are presented in Table 5.
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Table 5: Factors which negatively affect motivation for learning
in distance education

Category N %
Lack of control and reinforcement by teachers 31 282
Lack of time structuring, no deadlines 25 22.7
Possibility to obtain good grades by cheating 11 10.0
Lack of feeling that they attend school 10 9.1
Lack of contact with other pupils and teachers 9 8.2
More school assignments 7 6.4

Almost a third of the participants express that they are less motivated to learn during
distance education because there is less control and less reinforcement by teachers
(less tests and less knowledge checks during lessons, no praises). Approximately
one quarter of participants state that motivation during distance education is
lower because there is less time structure and less deadlines for finishing learning
assignments. Ten percent of participants state that they learn less because it is easy
to get good grades by cheating in distance education. Less frequently, participants
point to a lack of school atmosphere, to diminished contacts with teachers and other
pupils, and to more school assignments as factors that undermine their motivation
to learn.

Recommendations for improving practice of distance education

Participants’ recommendations for improving practice of distance education are
presented in Table 6.
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Table 6: Participants’ recommendations for improving practice of distance

education

Category N %
More teacher-pupil interaction 35 31.8
More interesting learning topics and activities 15 13.6
Technology related improvements 12 10.9
Better organisation of the educational process 6 5.5
More understanding from teachers 4 3.6
More monitoring of pupils’ learning by teachers 4 3.6
More interactions between pupils 1 .9
Miscellaneous 9 8.2

The most frequent (by approximately 30% of pupils) recommendation for
improving distance education refers to more interaction between teachers and
pupils. Foremost, pupils suggest that all teachers should hold online lectures which
would enable interchange between teachers and pupils. Besides, they point to the
need that teachers more regularly and promptly respond to pupils’ inquires through
IT communication. Pupils (about 14 %) also suggest making learning materials more
interesting using technical possibilities, as well as creating more activities in which
students would be more active, such as workshops and presentations. About 11% of
pupils point to the need to provide equipment for distance education to pupils who
cannot afford it and to educate teachers and pupils regarding the use of IT. Less often
mentioned recommendations are to better organise the educational process (mostly
regarding respecting timetable), more understanding for pupils’ difficulties and
more monitoring of their work by teachers, and more interactions between pupils
using IT.

Preferred mode of education after the pandemic

When asked how they would like the educational process to be organised after the
pandemic, the great majority of pupils (90.7%) stated that they would like classroom
education, while 8.2% stated that they would like a combination of classroom and
distance education. Reasons why participants would like classroom education after
the pandemic are presented in Table 7.
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Table 7: Reasons why pupils would like classroom education after the

pandemic
Category N %
Learning is better 56 50.9
Social reasons 54 49.1
Habit, normal 11 10.0

As can be seen in Table 7, about one half of the participants would like classroom
education because they find it to be beneficial for learning for various reasons:
better explanations and reinforcements provided by teachers, better understanding,
concentration and motivation. Also about a half of the participants would like
classroom education because of social contacts between pupils and between pupils
and teachers. Ten percent of participants express that they would like classroom
education because they are used to it, or because they find it to be a “normal”,
“natural” mode of education.

When recommending a combined model of education, participants see
distance education as a supplement to classroom education which would provide
communication with teachers through IT, availability of lectures on IT platforms and
delivery of extracurricular activities for advanced pupils and pupils who lag behind.

M DISCUSSION

The aim of this study was to get insights into pupils’ attitudes toward distance
education that has taken place during the COVID-19 pandemic in Serbia. We
assume that these insights may be relevant for understanding of the current context
of pupils’ development, but also for the consideration of general possibilities of
implementation of distance education into the regular education process.

In accordance with our hypothesis, negative general attitude prevails among
the pupils. The cognitive component of the attitudes was elucidated through answers
regarding positive and negative aspects of distance education. Although the pupils
from the sample perceive both positive and negative aspects, the latter are stated by
more participants. The lack of teachers’ explanations is the most frequently pointed
negative aspect of distance education. Pupils also frequently refer to insufficient
communication between teachers and pupils, lack of motivation and concentration,
and less teachers’ monitoring of pupils’ learning. From the perspective of the
Transactional distance theory (Moore, 1983; 2018), the results suggest that structure
of the learning process and dialogue between teachers and pupils have been
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unsatisfactory in the distance education during the pandemic. These results are in
accordance with the results of studies conducted in other countries which showed
that students estimate the interaction between teachers and students and between
students themselves to be of a low level during emergency distant education (Adnan
& Anwar 2020; Todri, Papajorgji, Moskowitz & Scalera 2021).

The abovementioned negative aspects of distance education during the
pandemic presumably contribute to the estimation that it is harder to learn and
that learning achievements are lower in distance- compared to classroom education
which is expressed by about 40 percent of participants in our study. As we employed
open-ended questions, we presume that the percentage of pupils who would agree
with this estimation would be much higher if we used close-ended questions.

The positive aspects of distance education, as seen by the pupils, are the
following: comfort and more free time, expanding knowledge on IT, easier ways to
get good grades, availability and quality of learning materials and more autonomy
in organisation of own learning. These results partly confirm the results of the study
by Vuceti¢ et al. (Vuceti¢, Vasojevi¢ & Kirin, 2020) which showed that secondary
school students in Serbia recognise the following positive aspects of distance
education during the pandemic: saving time because they do not have to go to school,
availability of teaching materials at any time, and opportunities for self-management
of time for learning. However, the results obtained in our study show that autonomy
in organisation of learning is seen as an advantage by a small number of pupils, while
a greater number of pupils complain that they lack skills to organise time for learning
on their own. Comfort, free time and possibility to get better grades are aspects not
inherently linked to the education process. Furthermore, the experience with IT
acquired through participation in distance education is rather limited. Therefore, we
may conclude that educationally significant positive aspects of distance education,
according to pupils’ views, are better presentation of learning materials and their
permanent availability on online platforms.

Emotional component of the attitudes toward distance education was verbally
expressed by about a third of the participants. Among them, pupils mostly expressed
positive emotions toward classroom education, whereas they less often expressed
both positive and negative emotions toward distance education. The low frequency
of expressions of emotions toward either distance or classroom education resulted
from the fact that the interview did not include specific questions on emotions.
Further research should concentrate more thoroughly on this component of attitudes
toward distance education.

Regarding the motivational component, the great majority of pupils from the
sample (over 90%) have lower learning motivation during distance compared to
classroom education. Lack of teachers’ control and monitoring of pupils’ learning,
lack of deadlines and time structuring and the possibility to obtain good grades by
cheating, are most frequently referred to by pupils in our sample as factors that
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impede their motivation for learning. Some of the pupils express that they value
learning, but nevertheless find it hard to get motivated without external control and
reinforcements in terms of grades, praises and teachers’ expectations This suggests
that majority of pupils haven’t developed intrinsic learning motivation. We assume
that this phenomenon, already present in our educational system, has become more
evident during distance education, in which more autonomous learning is required
(Saba, 2003). Indeed, it was established that secondary-school pupils in Serbia mostly
do not perceive education as motivating, that learning activities have primarily an
instrumental value for them (Pesi¢, Videnovi¢ i Plut, 2013), and that they spend
most of their free time in activities aimed at fun and relaxation (Pe$ié¢, Videnovié¢
i Plut, 2012). There are also concerns regarding insufficient intrinsic motivation of
pupils in other countries, such as the USA (e.g. Gilman & Anderman, 2006).

A small number of the participants express that they are as motivated in
distance, as in classroom education. Even these pupils rarely express intrinsic
motivation for learning. Rather, they refer to external rewards such as good grades
and successful preparation for faculty entrance exams. As we see, the majority of
pupils in our sample express external regulation of learning motivation, referring to
the importance of grades or praises by teachers for their learning motivation. One
participant in our sample expressed introjected regulation as learning motivation
by referring to feelings of guilt which motivate her to learn when she is at school,
but which are absent in distance education: “When we are at school, we are face-
to-face with a teacher and we feel embarrassed and guilty if we do not know the
answer. When we are online, teacher is at some other place and we don’t have such
a feeling”. Identified regulation can be discerned in a small number of participants
who expressed that learning itself is important to them, while there are no indices of
integrated regulation among participants in this study. Although our method does
not allow us to make precise estimations about pupils’ motivations, we assume that
our results do show that external regulation of learning prevails in the sample.

Several types of responses, which are frequently stated by participants in the
study, suggest that majority of pupils have insufficient self-regulation of learning.
They complain mostly about the lack of external structuring and control by teachers
of their learning during distance education. They also express that their concentration
is worse during distance-compared to classroom lectures. Some of them point that
during classroom teaching teachers scaffold their attention. Further, they frequently
express that the lack of time structuring in distance education negatively affects their
learning because they lack learning skills of goal setting and efficient time use, as in
the following statement: “I have no feeling that we are at school. As if we were on
holidays. I postpone my learning until the last moment”. A very small number of
pupils express that, after a period of adaptation, they have managed to self-regulate
learning. These students point out more autonomy in organisation of their learning
as a positive aspect of distance learning, e.g. “On that week, when I don’t go to school,
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I can better devote myself to my obligations, learning for tests and working on some
additional assignments. I can’t manage it so well when I go to school.”

Intrinsic motivation, as well as more self-determined types of extrinsic
motivation, contribute to positive outcomes in terms of academic achievement,
persistence, and psychological well-being (Howard, Bureau, Guay, Chong & Ryan,
2021). Self-regulation of learning is also an important factor of academic achievement
(Pintrich & Zusho, 2002). Findings obtained in this study suggest that these factors
are low among pupils and that it would be important to support pupils’ development
in these domains.

Concerning recommendations for the improvement of distance education, as we
expected, more teacher-pupil interaction was the most often stated recommendation.
This is in accordance with the Transactional distance theory which postulates the
importance of the dialogue in the educational process. Moreover, the participants
frequently suggested organisational and technological improvements, as well as
more interesting learning topics and activities. The structure of the educational
process is also an important aspect according to the Transactional distance theory,
which refers to the flexibility vs. rigidity of educational objectives and methods. In
accordance with the theory, the obtained data show that pupils would like these
aspects of educational process to be more adapted to their interests. Online platforms
provide opportunities for performing various learning activities. These possibilities
could be used by teachers in a greater extent.

Finally, the data obtained in this study revealed what aspects of distance
education would be beneficial to be preserved, according to pupils’ perception,
once the pandemic is over. These are the following: additional communication with
teachers through IT, permanent availability of lectures on IT platforms and online
delivery of extracurricular activities for certain groups of pupils. The perspective of
pupils could be taken into account, along with the perspective of teachers, when
designing possible future incorporation of elements of distance education into the
general education process.

Limitations and implications for further studies

In the present study, we focused on pupils’ views on distance education during the
pandemic. As Dolenc et al. (Dolenc, Sorgo & Ploj Virti¢, 2021) noted, teachers and
pupils may have different views on that process. Future studies should investigate
both pupils’ and teachers’ perspectives. Also, as our study encompasses a relatively
small sample of students, predominantly from Belgrade, the generalisability of the
results is constrained. We assume that the study provides data which may be used
to construct questionnaire measures of attitudes toward distance education during
the pandemic which could be applied in larger and in terms of sociodemographic
variables more diverse samples.
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@ CONCLUSION

The interviews which provided data for this study were conducted when participants
had approximately one year of experience with distance education due to the COVID
pandemic. We assume that this period was long enough for them to gain insights
into the various aspects of that education as it had taken place until that time and to
form relatively stable attitudes toward it. The use of open-ended interview method
provided the possibility to get broad insights into those attitudes in the present
study. The obtained findings suggest that most students hold negative attitudes
toward distance education during the COVID-19 pandemic. The most frequently
stated negative aspects of distance education refer to insufficient interaction between
teachers and pupils regarding learning topics. Increased communication should be
realised through more online classes, and more opportunities provided to pupils to
discuss learning topics with teachers and with other pupils through online platforms.

The present study revealed the lack of intrinsic motivation and insufficient
skills of self-regulated learning among pupils. These challenges, which have been
accentuated during distance education, are also present in the regular context of
education, and efforts should be made to support pupils to overcome them. As the
pandemic and a combined model of classroom and distance education are still going
on, this may provide an opportunity for pupils to develop skills of self-regulated
learning. Guidance and scaffolding by teachers, educators and school psychologists
would be an important factor in this process.

Participants in the study find the following positive aspects of distance education
which could be incorporated in education after the pandemic: more additional
interaction with teachers using IT, presentation of learning materials through IT,
and permanent availability of learning materials on IT platforms.
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M APPENDIX

Predefined questions of the semi-structured interview
on attitudes toward distance education constructed in this study

1. Have you attended classes in a combined form or only online during this
school year?

2. What do you think about distance education?

3. Is there something that you especially like in distance education compared to
classroom education?

4. Is there something that you especially dislike in distance education compared
to classroom education?

5. Is there a difference between distance education and classroom education in
terms of how well you can learn some subjects? If yes, what is the difference?

6. Is there a difference between distance education and classroom education in
terms of how much you are willing to learn? If yes, what is the difference?

7. Why is your wish to learn different/the same in distance education and in
classroom education?

8. What would you recommend in order to improve distance education?

9. How would you like education to be organised after the pandemic? Why
would you like that?
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OTHOIIEHME YYAIIVXCS K QVICTAHIIMOHHOMY OBYYEHUIO
BO BPEMS ITAHJEMIY KOPOHABVIPYCHO MH®EKIINU
(COVID-19)

Upena Cmorixosuu v Mapusi Enuu
benrpancxmit yausepcutet, Cepbus, BpakynbTeT CIenyaaTbHOTO
06pasoBaHs ¥ peabIMTalNN

Annomayus. ObpasoBaTenbHasA cpefia IpeTepIieNia 3HAUNTENbHbIE U3MEHEHNA BO BPeMA
IpoJoDKaloLIelica maHgeMuy KopoHasyupycHot nadexuym (COVID-19). Ienpio gaHHOrO
MICCTIelOBaHNA ObIIO U3YYUTh OTHOIIEHNE CTyfleHToB B Cepbuu K JUCTaHIMOHHOMY 00Y-
YeHMIO B TedeHMe 3Tol MmaHgeMuy. Hamy 6B MOCTaBIeHbI CIeAyIoIue 3a/jadi: M3yInTh
KOTHUTVBHYIO COCTaB/IAIIIYI0 OTHOLIEHNUI YYal[MXCS, MMes B BUJY MX BOCHPUATHE IIO-
JIOKUTENbHBIX ¥ OTPUIIATEIbHBIX aCHEKTOB JUCTAHIMOHHOTO OOyYeHM:, M3y4UTh MOTH-
BaIlVIOHHDBI/I KOMIIOHEHT Ha OCHOBE BBICKAa3bIBAHMII yJalIUXCA O TOM, KaK NMCTaHIMIOHHOE
obydeHne BIUAET Ha UX MOTVMBAIMIO K 0OYYIEHNIO ¥ UCCIeIOBATh SMOIMIOHAIbHYIO COCTaB-
JIAIOIIYI0, OCHOBAHHYIO Ha Bep6aTbHO BHIPAYKEHHBIX SMOIVIAX B OTHOIIEHNN JAHHO (OPMBI
o6ydeHns. Ber6opxa cocrosna us 110 yueHNKOB HauaTbHBIX KTACCOB (C 5 0 8 KITacChl) U yue-
HMKOB CpefHMX Ko B Cep6uim. BpIIo NCIIONTB30BaHO IOMYCTPYKTYPUPOBAHHOE NHTEPBBIO.
[Tormy4yeHHbIE OTBETHI OBIIM MTPOAHATU3UPOBAHMI C TIOMOMIBI0 KAYeCTBEHHOTO KOHTEHT-aHa-
nm3a. Pe3ynbTaThl IIOKAa3bIBAIOT, YTO GOBIIMHCTBO YUYEHNKOB OTPUIIATEIBHO OTHOCATCA K
IMCTAaHIMIOHHOMY OOYYeHMIO U 9TO OCHOBHBIM HEJOCTATKOM STOTO Bufia OOy4eHUS ABJIA-
€TCSl HEJOCTAaTOYHOE B3aMMOJENCTBME MEXY YYUTeIAMN U yieHuKamu. [lo MHeHmIo y4a-
IVXCS, AVMCTAHI[MOHHOe O06ydeHNe MMeeT TakKe ¥ HeKOTOpPbIe MOMOXKNTeNbHbIe aCIeKThI,
KOTOPbIE MOTYT OCTaThCA U IIOC/Ie OKOHYaHMA ManAeMyyt. OHM OTHOCATCS K MCIIO/Ib30BaHNIO
nHOopManMoHHbIX TexHonormit (JIT) mpy obuieHNy MeXAy yduTenaMy U ydeHUKaMu, K
JTydIIeMy TIpefiCTaBIeHNUIO TeM [/ 00YYeHNA C UCIOMb30BaHMEeM MH(POPMAI[MOHHBIX TEXHO-
JIOTIA, @ TaKXKe K IIOCTOSTHHOI JOCTYITHOCTU y4e6HOTO MaTepuaia Ha OHIalH-TITaTGopMax.
[Tormy4yeHHbIe TAHHbIE YKAa3bIBAIOT Ha OTCYTCTBIUE MHTPMHCUBHOI (BHYTPEHHEN) MOTUBAIIN
¥ Ha HEJJOCTATOYHO PAa3BUTYIO0 CAMOPETYIAIVIO Y YJAIIMXCA B IIpoIiecce 0OyUeHNI, YTO Haflo
IPEOJONETh, B CBA3Y C T€M, YTO OHM OTPUIIATEIbHO BAMAIOT Ha aKaJleMI9ecKoe PasBUTHE,
He TOJIbKO BO BpeMsA IUCTAHIMIOHHOTO 0OyJeHNs, HO U KOTZIa 3aHATHA IPOBOAATCS BXKUBYIO,
B KJIacce.

Kniouesvie cnosa: oHmaitH-obydeHMe, JUCTAaHIMOHHOE OOydeHMe, BOCIIPUATIE YJAIIUXCH,
HaHJeMUsA, KayeCTBEHHOE MCCTIeOBaHMe.



